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A b str a ct 

Students with disabilities graduate from secondary school and attempt postsecondary education 

at significantly lower rates than students without disabilities.  This review examines four areas of 

significant issue thought to have an influence upon student’s completion of high school and 

subsequent postschool outcomes of employment and participation within postsecondary 

education.  The four areas, as identified by the United States Department of Education (1999), 

are as follows: (1) efforts at dropout prevention and intervention, (2) improving academic results 

for students with disabilities, (3) secondary school transition practices, and (4) provision of 

postsecondary educational supports.  The authors conducted an initial review of each of the four 

areas, followed by a discussion and listing of recommendations for research questions to be 

considered by participants during a review forum. 
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Introduction 

 In  1 9 8 3 , w h e n  C o n g re ss  re au th o rize d  th e  E d u ca tio n  fo r th e  H a n d icap p ed  A c t, a  la rg e  

p e rce n ta g e  o f  th e  3 0 0 ,0 0 0  y o u th  w ith  d isa b ilit ie s  w h o  ex ited  p u b lic  ed u ca tio n  e ach  yea r en c o u n te red  

s ign if ic an t b a rr ie rs  in  th e ir  tran s itio n  to  ad u lt life  (D e S te fan o  &  S n au w ae rt, 1 9 8 9 ). C o n g re ss  

au th o rize d  th e  O ff ice  o f  S p ec ia l E d u c a tio n  a n d  R e h a b ilita tiv e  S e rv ice s  (O S E R S ) to  sp e n d  $ 6 .6  m illio n  

an n u a lly  in  g ra n ts  a n d  co n trac ts  to  s tren g th en  a n d  co o rd in a te  ed u ca tio n , tra in in g , a n d  re la te d  se rv ic e s  

an d  th e reb y  a ss is t y o u th  to  ex p e rie n ce  a  su ccess fu l ad ju s tm en t to  ad u lt life  w ith  ap p ro p ria te  su p p o rts  

to  tran s itio n  to  p o s tseco n d a ry  e d u ca tio n , co m p e titiv e  em p lo y m e n t, o r ad u lt se rv ice s  (R u sch , H u g h es , 

an d  K o h le r, 1 9 9 1 ). S in ce  th a t tim e , th is  p ro c ess , k n o w n  a s  seco n d a ry  sc h o o l tra n s itio n , h a s  co n tin u e d  

to  b e  d e f in e d  an d  d ev e lo p e d  th ro u gh  le g is la tio n , re se a rch , an d  p rac tic e . S in ce  1 9 8 3 , O S E R S  h as  

su p p o rted  m o re  th an  5 0 0  su ch  p ro jec ts , fo cu sed  u p o n  seco n d a ry  tra n s itio n , p o s tseco n d a ry  ed u ca tio n , 

an d  d ro p o u t p rev en tio n  an d  in te rv en tio n . T h ese  fu n d ed  e ffo rts  sh a re d  th e  p u rp o se  o f  d ev e lo p in g , 

re f in in g , a n d  v a lid a tin g  e ffec tiv e  p ro g ra m s an d  p rac tic e s  th a t im p ro v e  p o s tsc h o o l o u tco m es  fo r 

s tu d e n ts  w ith  d isa b ilit ie s . T h ese  p ro jec ts  re p re sen t an  en o rm o u s  in v es tm e n t co n s is tin g  o f  a  v a lu a b le  

b o d y  o f  k n o w led g e , co v e rin g  a  w id e  ran g e  o f  to p ic s  w h ich , w h en  p ro p e rly  a n a ly zed  a n d  d issem in a ted , 

co u ld  p ro v id e  an  in v a lu a b le  re so u rce  fo r im p ro v in g  th e  ed u ca tio n a l an d  p o s tsch o o l o u tc o m es  o f  yo u th  

w ith  d isa b ilit ie s .  

C u rre n t re sea rc h , re v ie w s , an d  p rac tice  re f lec t th e  ge n e ra l a ccep tan ce  o f  a  co m p o s ite  o f  

e ffec tiv e  p rac tic e s  fo r tra n s itio n  in c lu d in g : fam ily  a n d  p ee r su p p o rt an d  in v o lv e m en t, d ev e lo p m en t o f  

se lf-ad v o ca c y  sk ills , s tu d e n t-cen te re d  ac tiv itie s , l ife -sk ills  tra in in g , c o o rd in a tio n  o f  tra n s itio n  se rv ice s , 

co m m u n ity  tra n s itio n  te a m s, (W illia m s , 1 9 9 8 ), s tu d e n t ch o ice  a n d  p re fe re n ce , a n d  s tu d e n t se lf-

d e te rm in a tio n  (H u gh es , H w an g , K im , K illian , H a rm er, an d  A lca n ta ro , 1 9 9 7 ).   Y e t, th e re  re m a in s  a  

la ck  o f  co n sen su s  o n  th e  m o s t ap p ro p ria te  w a ys  to  a sse ss  tran s itio n  n eed s  a n d  p re fe ren ces  o f  s tu d e n ts  
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(C o h en  &  S p e n c in e r, 1 9 9 6 ). R esea rch e rs  p o in t to  in a d eq u a te  e m p h as is  o n : th e  " tra n s itio n  to  liv in g"  

n eed s  o f  in d iv id u a ls  w ith  le a rn in g  d isa b ilit ie s , (S itlin g to n , 1 9 9 6 ); th e  n ee d  fo r e a rly  tra n s itio n  

p lan n in g , co o rd in a te d  in te ra ge n c y  lin k a g es , an d  in fo rm a tio n , (V irg in ia  S ta te  D ep a rtm en t o f  

E d u ca tio n , 1 9 9 4 ); an d  a  n e ed  fo r a  g rea te r d e g ree  o f  s tu d e n t in v o lv e m en t in  tran s itio n  p lan n in g  

(W a lk e r &  S h aw , 1 9 9 6 ). E x am in a tio n  o f  th e  p e rcep tio n s  o f  p a ren ts  an d  p ro fe ss io n a ls  re ga rd in g  th e ir 

re sp o n s ib ilit ie s  d u rin g  th e  tra n s itio n  p ro cess  in d ica te  th a t p ro b lem s o f  ro le  c o n fu s io n  ex is t th a t h in d e r 

e ffec tiv e  tran s itio n  p lan n in g  (N o la n , 1 9 9 9 ). T h is  la c k  o f  co n sen su s  len d s  v a lid ity  to  th e  n ee d  to  

co n d u c t a  th o ro u g h  re v ie w  to  d e te rm in e  th e  m o s t e ffec tiv e  m o d e ls  fo r im p le m en tin g  p ro v en  p rac tice s , 

h o w  w e  en c o u ra g e  an d  e m p o w er te ach e rs  an d  o th e r p rac titio n e rs  to  u se  th e se  te ch n iq u es , an d  h o w  

s ta te  a ge n c ie s  b e s t im p le m en t th e  u se  o f  m a te ria ls  b e in g  d e v e lo p e d . 

 

S ta te m e n t of  th e  P r o b le m  

 H o w  fed e ra lly  fu n d e d  tran s itio n  p ro jec ts  u ltim a te ly  h av e  e ffec ted  th e  liv e s  o f  s tu d e n ts  w ith  

d isab ilitie s  o v e r th e  p a s t tw en ty -f iv e  y ea rs  is  n o t c le a r.  A n  ex ten s iv e  sea rch  o f  th e  li te ra tu re , 

co n d u c ted  in  p rep a ra tio n  o f  th is  rev iew , su g g es ts  th a t th e  p a tte rn  o f  fed e ra l fu n d in g  re su lte d  in  b u rs ts  

o f  a c tiv ity , e ac h  w ith  a  q u ite  n a rro w  fo cu s , fo llo w ed  b y  a  f lu rry  o f  re la ted  p u b lica tio n s . T h e  f ie ld  th e n  

m o v ed  o n , fo llo w in g  n e w  p rio r itie s  a s  p o lic ie s  co n ce rn in g  sec o n d a ry  sch o o l, tran s itio n , an d  

p o s tsc h o o l p e rfo rm an ce  o f  y o u th  w ith  d isa b ilitie s  sh if ted , a s  m u c h  in  re sp o n se  to  a  ch an g in g  p o litic a l 

co n tex t a s  to  n e w  re sea rc h -b ase d  in fo rm a tio n . F o r ex am p le , a s  sp ec ia l ed u ca tio n  p o lic y  a n d  re g u la to ry  

lan g u a g e  w as  reau th o rized  an d  ad ju s te d  in  th e  la te  1 9 8 0 s , p rac tic e s  d o c u m en ted  a s  e ffec tiv e  in  th e  

ea rly  y ea rs  (e .g ., sh e lte red  w o rk sh o p s ) w e re  a b an d o n ed  b eca u se  th e y  d id  n o t f it w ith  em erg in g  p o lic y . 

In  th is  re sp ec t, p o te n tia lly  v a lu ab le  k n o w led g e  w as  lo s t. O ften , th e  f ie ld  h a s  m o v e d  fo rw ard  b e fo re  

th e re  h a s  b ee n  a  th o ro u g h  an a ly s is  o r e ffec tiv e  d isse m in a tio n  o f  k n o w le d g e  (S to d d en , 1 9 9 3 ).  
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 T h e  cu rre n t l ite ra tu re  d ic ta te s  th e  n eed  to  s to p  an d  re v ie w  th e  im p lica tio n s  o f  w h a t w e  h av e  

le a rn ed , o r n o t le a rn e d , f ro m  a  fu ll-ran g e  o f  fed e ra lly  fu n d ed  p ro jec ts  an d  o th e r e ffo rts  fo cu se d  o n  th e  

n eed s  o f  y o u th  w ith  d isa b ilitie s  a s  th e y  tra n s itio n  to  a d u lth o o d . A s  K o h le r an d  R u sch  (1 9 9 4 ) n o te d , “ if  

th e  p rac tic e s  th a t a re  b e in g  v a lid a te d  b y  fed e ra lly  sp o n so red  m o d e l p ro g ram s c o u ld  b e  in tro d u ced  in to  

ev e ry  h ig h  sc h o o l, seco n d a ry  sp ec ia l ed u c a tio n  p ro g ra m  e ffec tiv e n ess  w o u ld  b e  d ra s tic a lly  im p ro v e d ” . 

W h ile  it w o u ld  b e  d iff ic u lt  to  rep lic a te  th e se  m o d e l d em o n s tra tio n  p ro g ra m s in  ev e ry  sch o o l ac ro ss  th e  

n a tio n , an a ly z in g , sy n th es iz in g  a n d  e ffec tiv e ly  d isse m in a tin g  o u tco m es  g lean e d  fro m  th e se  p ro g ra m s 

can  s ig n if ic a n tly  in c re a se  th e ir im p ac t (K o h le  &  R u sch , 1 9 9 4 ).  

 A s  h a s  b ee n  n o ted  (K o h le r  &  R u sc h , 1 9 9 4 ; R u sch , K o h le r, an d  R u b in , 1 9 9 4 ; K o h le r, 1 9 9 6 ), 

k n o w le d g e  to  b e  g a in ed  fro m  a n a ly s is  o f  O ff ice  o f  S p ec ia l E d u c a tio n  P ro g ra m s  (O S E P ) fu n d ed  

p ro jec ts , a s  w e ll a s  th e  b ro ad e r l ite ra tu re  b a se , is  o f  v ita l im p o rta n ce . D esp ite  y e a rs  o f  re sea rch  a n d  

m o d e l d em o n s tra tio n  e ffo r ts , n u m ero u s  ca lls  fo r re fo rm , an d  b ill io n s  sp en t, o u r seco n d a ry  sch o o ls  a re  

s till fa ilin g  to  m ee t th e  n ee d s  o f  s tu d e n ts  w ith  d isa b ili tie s  to  ac h ie v e  h ig h  acad e m ic  e x p ec ta tio n s .  

S o c ie ty  cu rre n tly  in v es ts  o v e r tw ic e  a s  m u ch  m o n e y  p e r s tu d e n t id en tif ie d  w ith  d isab ilitie s  a s  i t d o es  

fo r gen e ra l ed u ca tio n  s tu d en ts  (P a rr ish , 1 9 9 5 ; U S  D e p a rtm en t o f  E d u ca tio n , 1 9 8 9 ), y e t s tu d e n ts  w ith  

d isab ilitie s  c o n tin u e  to  h av e  a  f ra gm en te d  ed u ca tio n a l ex p e rie n ce , w ith o u t co o rd in a ted , su s ta in ed  

in te rv en tio n s  o v e r t im e  (D esh le r &  S ch u m ak e r, 1 9 9 3 ; K n ac k en d o ffe l, R o b in so n , D esh le r, an d  

S ch u m ak e r, 1 9 9 2 ; T ra lli, C o lo m b o , D esch le r, an d  S ch u m a k e r, 1 9 9 6 ). D ro p o u t ra te s  fo r s tu d e n ts  w ith  

d isab ilitie s  a re  n ea rly  d o u b le  th a t fo r y o u th  in  ge n e ra l ed u c a tio n  (B a lca za r &  K e ys , 1 9 9 7 ; C ap ita l 

P u b lica tio n s , 1 9 9 7 ; C h en e y  &  H a rv e y , 1 9 9 4 ; E d g a r, 1 9 8 8 ; K n itze r, S te in b e rg , &  F le ish , 1 9 9 0 ; N ee l, 

M ead o w s, L ev in e , an d  E d g a r, 1 9 8 8 ; W a g n e r, 1 9 9 1 a ; W a gn e r,  D’Amico, Marder, Newman, & 

Blackorby, 1 9 9 2 ), an d  ad u lts  w ith  d isa b ilit ie s  re m a in  h ig h ly  u n d e r-rep re se n te d  in  p o s tseco n d a ry  

ed u ca tio n  an d  co m p e titiv e  em p lo y m e n t  (B lac k o rb y  &  W a g n e r, 1 9 9 6 ; S to d d e n  &  D o w ric k , 1 9 9 9 ; 
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B en z  an d  H a lp e rn , 1 9 8 7 ; H asa z i, G o rd o n , &  R o e , 1 9 8 5 ; M itau g , H o riu ch i, &  F an n in g , 1 9 8 5 ; P h e lp s  

&  H a n le y -M ax w e ll, 1 9 9 7 ; T h u ro w , 1 9 9 6 ; W a g n e r, 1 9 8 9 ; W a g n e r, B lac k o rb y , C am e to , an d  N e w m an , 

1 9 9 3 ; W a g n e r &  B lack o rb y , 1 9 9 6 ).  A s  G a ja r (1 9 9 8 )  cau tio n s , fo r “ in d iv id u a ls  w ith  d isa b ilit ie s , a  

u n iv e rs ity  ed u ca tio n  is  h ig h ly  c o rre la ted  w ith  v o ca tio n a l o p tio n s  a n d  f in a n c ia l su ccess .  T h e re fo re , th e  

co s t o f  fa ilu re , b o th  to  th e se  in d iv id u a ls  a s  w e ll a s  to  so c ie ty  is  a  p re ss in g  co n ce rn ” . 

 It is  w id e ly  k n o w n  th a t y o u th  w ith  d isa b ilit ie s  c an  p e rfo rm  an d  o b ta in  h ig h  ac a d em ic  

ach ie v e m en t in  sec o n d a ry  sch o o l an d  ex ce l in  th e ir tran s itio n  to  a d u lth o o d .  F u rth e rm o re , em p lo y m en t 

ra te s  fo r p e rso n s  w ith  d is a b ilitie s  sh o w  an  ev e n  s tro n g e r p o s itiv e  co rre la tio n  b e tw een  lev e l o f  

ed u ca tio n  an d  ra te  o f  em p lo y m en t th a n  w e  see  in  s ta tis tic a l tren d s  fo r th e  gen e ra l p o p u la tio n  

(S to d d a rd , 1 9 9 8 ).  C itin g  d a ta  f ro m  a  tw en ty  yea r fo llo w -u p  s tu d y  o f  4 1  in d iv id u a ls  w ith  le a rn in g  

d isab ilitie s , R ask in d , G o ld b e rg , H ig g in s , &  H erm a n , (1 9 9 9 ) lis ted  se lf  aw aren es s , p e rsev e ra n ce , p ro -

ac tiv ity , e m o tio n a l s tab ility , g o a l se ttin g , an d  so c ia l su p p o rt sy s te m s  a s  th e  b e s t p re d ic to rs  o f  su ccess --

o v e r IQ  o r ac h ie v e m en t.  P o s tsec o n d a ry  p ro g ra m  d ire c to rs  o f  le a rn in g  d isab ili ty  su p p o rt se rv ice s  

h ig h ligh t m o tiv a tio n  to w a rd s  rea lis tic  go a ls , a cad e m ic  p re p a ra tio n , an d  se lf-a d v o cac y  a s  im p o rta n t 

(K u rtz , &  H ick s -C o o lick , 1 9 9 7 ). S u cc ess fu l co lle g e  s tu d e n ts  w ith  d isa b ilit ie s  c ited  d isc ip lin e  a n d  

e ffo rt, a ccep tan c e  o f  d isab ility , p e rso n a l a m b itio n , an d  se lf-co n fid en ce  a s  su c ce ss  tra its  (S m ith  &  

N e lso n , 1 9 9 3 ). M u c h  o f  th e  w o rk  d o n e  in  th is  a rea  h a s  fo cu sed  o n  ca se  s tu d y  in te rv iew s  a n d  p ro filin g  

o f  th o se  w h o  a re  su cc ess fu l in  an  a tte m p t to  d e f in e  th e  cap ac itie s  o r a ttrib u te s  o f  su ccess  so  th e y  can  

b e  tau g h t to  o th e rs  (R e is , N eu , an d  M c G u ire , 1 9 9 7 ; F in k , 1 9 9 6 ; R ask in d , e t a l. , 1 9 9 9 ; K u rtz  &  H ick s -

C o o lic k , 1 9 9 7 ;  S m ith  &  N e lso n , 1 9 9 3 ). O th e rs  h av e  a tte m p ted  to  te ac h  life -sk ills  (p ro g ram s ) to  

p re p a re  tra n s itio n in g  s tu d e n ts  fo r p o s t-seco n d a ry  su c cess  (S e re b re n i, R u m rill, M u llin s , &  G o rd o n , 

1 9 9 3 ; W ille -G re g o ry , W illiam s , an d  H u g h es , 1 9 9 5 ) o r d ev e lo p ed  p ro g ra m s fo r su ccess  b a se d  d irec tly  

u p o n  ca se  s tu d y  re su lts  (R e iff , G in sb e rg , an d  G e rb e r,  1 9 9 5 ). R e iff  e t a l., (1 9 9 5 ) reco m m e n d e d  
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fo cu s in g  o n  s tu d en t s tre n g th s  ra th e r th an  s tu d e n t d e f ic its , an d  b ased  th e ir m o d e l o n  sh a red  a ttr ib u te s  o f  

7 1  su cc ess fu l ad u lts  w ith  le a rn in g  d isa b ilit ie s  (R e iff , G e rb e r, a n d  G in sb e rg , 1 9 9 6 ).   

 In  ad d itio n  to  so m e  o f  th e  ex c itin g  re su lts  g en e ra ted  fro m  fu n d e d  d e m o n s tra tio n  p ro jec ts , a  

su b s ta n tia l b o d y  o f  p ro m is in g  re sea rch  e x is ts  c o n ce rn in g  th e  c o m p lex  lea rn in g  n eed s  o f  ad o le sc en ts  

w ith  d isa b ilit ie s  (B a lca za r,  K e ys , &  G ara te -S e ra f in i, 1 9 9 5 ; B o s , 1 9 9 5 ; C a rn in e , 1 9 9 7 ; C a w e lti, 1 9 9 7 ; 

Council for Exceptional Children, 1998; S la v in  &  B ra d d o ck , 1 9 9 3 ; W a ld ro n  &  M c L esk e y , 1 9 9 8 ; 

W arn e r, C h en e y  &  P ien k o w sk i, 1 9 9 6 ; Zigmond, Jenkins, Fuchs, Deno, Fuchs, Baker, Jenkins, & 

Couthino, 1 9 9 5 ). T h is  li te ra tu re , a lo n g  w ith  th e  re su lts  o f  fu n d ed  d e m o n s tra tio n  p ro jec ts , h a s  

re m a in ed  u n o rga n ized  an d  in access ib le  to  th o se  w h o  n eed  it m o s t--p o lic y  m a k e rs  an d  p rac titio n e rs  a t 

s ta te  an d  lo c a l le v e ls  a n d  s tu d e n ts  w ith  d isa b ilit ie s , th e ir fam ilie s , an d  th e ir ad v o ca te s  an d  su p p o rte rs . 

T h is  in fo rm a tio n  can  b e  fo u n d  sca tte red  in  a  w id e  ran g e  o f  p ap e rs  an d  re p o rts  o f ten  in  fo rm a ts  th a t a re  

d iff icu lt fo r co n su m e rs  to  u n d e rs tan d  an d  in te g ra te  in to  p o lic y  a n d  p rac tic e  im p ro v e m e n ts . If  th is  

in fo rm a tio n  w ere  c o llec te d , o rga n ize d , rev iew ed , an d  m ad e  acc ess ib le  to  a p p ro p ria te  au d ien ces , it 

co u ld  h a v e  a  s ig n if ic a n t im p a c t o n  im p ro v in g  p o s ts ch o o l o u tc o m es  fo r y o u th  w ith  d isa b ilit ie s . T h u s , 

th e  o b jec tiv e  o f  th is  p ap e r is  to  im p a c t u p o n  th o se  p e rso n s  see k in g  im p ro v e d  p o s tsch o o l o u tc o m es  fo r 

y o u th  w ith  d isa b ilit ie s  b y  o rg an iz in g  an d  p ro v id in g  access ib le  an d  u sab le  in fo rm a tio n  to  a u d ien ces  

fo rm u la tin g  p o lic y , e s ta b lish in g  re sea rc h  p r io ritie s , a n d  im p le m en tin g  e ffec tiv e  p rac tice s . 

 

Method 

 T h is  re v ie w  is  d e s ign ed  to  ex p lo re  an d  d o c u m en t th e  k n o w le d g e  b ase  a sso c ia te d  w ith  

seco n d a ry  sch o o l e d u c a tio n  an d  re su ltin g  p o s tsc h o o l o u tc o m es  o f  em p lo y m e n t an d  p o s tsec o n d a ry  

ed u ca tio n  fo r y o u th  w ith  d isab ilit ie s .  In  th is  rev ie w , fo u r a rea s  o f  fed e ra l id en tif ied  n ee d  an d  re su ltin g  

p ro jec t fu n d in g  a re  e x p lo red  an d  o rg an ized  in  a  m an n e r m ea n in g fu l to  p o lic y  m ak e rs , re se a rc h e rs , an d  
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p rac tit io n e rs .  F u rth e r, th e  rev iew  e x p lo re s  an d  o rg an ize s  re sea rc h  lite ra tu re  an d  co n su m e r 

p e rsp ec tiv e s  b e yo n d  th e  e f fo rts  o f  th o se  re p o rtin g  w ith in  fu n d e d  p ro jec ts , to  p ro v id e  a  b ro ad e r p ic tu re  

o f  th e  d a tab ase .  F in a lly , w e  p ro v id e  a  d iscu ss io n  an d  su m m a ry  o f  fo u r a rea s  o f  s ig n if ic a n ce , w h ich  

in c lu d es  reco m m e n d a tio n s  fo r fu rth e r d irec tio n  a n d  a n a lys is  fo r p o lic y  m ak e rs , re sea rch e rs , 

ad m in is tra to rs , ed u ca to rs , p a re n ts  an d  y o u th  w ith  d is ab ilitie s .  

 In  co n s tru c tin g  th is  re v ie w , w e  ex am in e d  d a ta  f ro m  fu n d ed  p ro jec ts  a n d  th e  ex tan t k n o w le d ge  

b ase , w ith in  fo u r a rea s , a s  id en tif ie d  b y  th e  U S  D ep a rtm e n t o f  E d u ca tio n  (O ff ic e  o f  S p ec ia l E d u ca tio n  

P ro g ra m s, R F P  8 4 .3 2 4 W , N o v em b e r, 1 9 9 9 ) a s  h av in g  p o ten tia l s ig n if ic an ce  to  th e  im p ro v e m en t o f  

p o s tsc h o o l o u tc o m es  fo r y o u th  w ith  d isab ilitie s .  T h e  fo u r id en tif ied  a rea s  w e re : (1 ) d ro p o u t 

p re v en tio n  an d  in te rv en tio n , (2 ) im p ro v in g  acad em ic  re su lts , (3 ) seco n d a ry  sc h o o l tra n s itio n  p rac tic e s , 

an d  (4 ) p o s ts eco n d a ry  e d u ca tio n  su p p o rt p ro v is io n .  L ite ra tu re  w as  ga th e red  u s in g  c o m p u te r-b ased  

sea rch es  o f  sev e ra l e lec tro n ic  d a tab ase s  co v e rin g  th e  p a s t tw en ty  ye a rs , in c lu d in g  th e  E R IC  d a tab ase  

an d  p sy ch o lo g ica l ab s trac ts .  F u rth e r, rep o rts  an d  rev iew s  o f  ac tiv itie s  a n d  o u tc o m es  fro m  fed e ra lly  

fu n d e d  d e m o n s tra tio n  a n d  re sea rch  p ro jec ts  w e re  sea rch e d  in  ea ch  o f  th e  fo u r a rea s  o f  id e n tif ied  

s ign if ic an c e .  T h e  rev iew  w as  th e n  lim ited  to  in c lu d e  o n ly  th e  lite ra tu re  an d  p ro jec t in fo rm a tio n  fo u n d  

w ith in  th e se  fo u r a rea s  o f  s ign if ican c e   

 T h e  co n ten t o f  a rtic le s , p ro jec t rep o rts , an d  c h ap te rs  d ee m ed  p e rtin e n t to  th e  fo u r a rea s  u n d e r 

rev iew  w ere  sy s te m a tica lly  a n a ly ze d  ap p ly in g  m u ltiv o ca l lite ra tu re  (O ga w a  &  M ale n , 1 9 9 1 ) a n d  

p a rtic ip a to ry  ac tio n  re sea rch  (P A R ) (B ry d o n -M ille r, 1 9 9 7 ) a p p ro a ch es .  M u ltiv o ca l l ite ra tu re  so u rce s , 

su ch  a s  th o se  av a ila b le  in  th is  re v ie w , a re  ch a ra c te rized  b y  a n  ab u n d a n ce  o f  d iv e rse  d o cu m e n ts  an d  a  

sca rc ity  o f  sys tem a tic  in v e s tiga tio n s .  F u rth e r, a  n u m b er o f  p e rsp e c tiv e s  o r v o ic e s  (ed u ca to rs , 

em p lo y e rs , p a re n ts , yo u th  w ith  d isa b ilit ie s , re sea rc h e rs ) a re  fo u n d  to  in f lu en ce  th e  f in d in gs  a n d  

co n c lu s io n s  d ra w n  fro m  th is  d a ta b ase .  T o  fu rth e r v a lid a te  th e  f in d in g  o f  th is  re v ie w , th e  au th o rs  
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ap p lied  th e  P A R  p ro cess , w h e reb y  co n su m e rs  o f  th e  rev iew  f in d in gs  a n d  re co m m en d a tio n s  

sys te m a tica lly  p ro v id ed  th e ir p e rsp ec tiv e .  T h is  p ro c ess  in c lu d e d  th e  p a r tic ip a tio n  o f  a  b ro ad  

rep re se n ta tio n  o f  co n su m e rs  o r s tak e h o ld e rs , p ro v id in g  b o th  in d iv id u a l, w ritten  d a ta  an d  face -to -face , 

g ro u p  c o n se n su s  d a ta .  O u tco m es  an d  rec o m m en d a tio n s  o f  th e  P A R  p ro cess  a re  in te g ra ted , 

su m m a rize d  an d  sh a red  h e re  w ith  reco m m e n d a tio n s  fro m  th e  re v ie w  o f  each  o f  th e  fo u r a re a s  o f  

s ign if ic an c e .  

 

1 .  D r o p o u t P re v e n tio n  a n d  In terv en tio n   

 T h e  ev id en c e  to  d a te  re ga rd in g  p o o r p o s ts ch o o l o u tc o m es  fo r s tu d en ts  w ith  d is ab ilitie s  is  

ir re fu ta b le . L ess  in fo rm a tio n  is  av a ila b le  o n  w h y  s tu d en ts  w ith  d is ab ili tie s  h a v e  h ad  a  d iff ic u lt t im e  

s ta y in g  in  h ig h  sc h o o l an d  p ro g re ss in g  to w a rd  g ra d u a tio n  (P h e lp s  &  H a n le y -M a x w e ll, 1 9 9 7 ). O n e  

rep o rt fo u n d  an  av e ra g e  o f  2 2 %  o f  a ll s tu d e n ts  w ith  d isab ilit ie s  d ro p p e d  o u t o f  sch o o l co m p are d  to  

o n ly  1 2 %  o f  th e ir p ee rs  w ith o u t d isab ili tie s  (B en z  &  H a lp e rn , 1 9 8 7 ). E d ga r (1 9 8 8 ) fo u n d  d ro p o u t 

ra te s  th a t v a r ied  acc o rd in g  to  d isa b ility  c la ss if ic a tio n : a s  h ig h  a s  4 2 %  fo r s tu d e n ts  w ith  le a rn in g  

d isab ilitie s  o r b e h a v io r d iso rd e rs , 1 8 %  fo r s tu d e n ts  w ith  m ild  m en ta l re ta rd a tio n , an d  1 6 %  fo r s tu d en ts  

in  re g u la r e d u ca tio n  ( th e se  f ig u re s  in c rea sed  s ign if ic a n tly  fo r s tu d e n ts  in  b o th  ca te go rie s  w h e n  

co n s id e rin g  m in o rity  s ta tu s  an d  p o v e rty  c o n d itio n s).  

The U.S. Department of Education Office for Civil Rights estimated that 32% of students 

in the general school population came from backgrounds that were ethnically, culturally, and 

linguistically diverse from the mainstream (1992). While cultural and linguistic diversity is not a 

special education category, these students faced many problems, such as language and social 

barriers, higher likelihood of living in poverty, and feelings of isolation, all of which may have 

contributed to their risk of failure in school and subsequent dropout. Perhaps as a consequence, 
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culturally and linguistically diverse (CLD) students -- including Blacks, Hispanics, and Native 

Americans as well as members of some immigrant populations—have been over-represented in 

special education settings (Frazier, 1997; Handy, 1999; Oswald, Coutinho, Best, and Singh, 

1999). Carey, Boscardin, and Fontes (1994), setting aside issues of culturally skewed 

assessments and racial biases of educators, cited CLD students lack of  “goodness of fit” with the 

programming, testing, etc., needed to perform well academically, and described a “basic 

mismatch between students’ cultures and the school’s culture, and the failure of the school 

culture to adapt to various students’ cultures” (Carey et al., 1994, p. 240).  Also, Cohen & 

deBettencourt (1991) found that students who had difficulty processing information from oral 

and written presentations (including CLD students) were more likely to drop out of secondary 

school. 

American Indian and Alaska Native students have had the highest dropout rate 

among all U.S. ethnic or racial groups, about 30%. Several factors associated with higher 

dropout rates that have been particularly critical for Native students are: large factory-like 

schools, uncaring teachers, passive teaching methods, irrelevant curriculum, 

inappropriate testing, student retention, tracked classes, lack of parent involvement, and 

high transfer rate between schools (Reyner, 1991).  Small village high schools seem to 

have had greater success than large schools.  However, the problem likely related to the 

larger issue of cultural discontinuity, which has forced students to choose between home 

and school cultures, resulting in the loss of many students who actually pursue school 

failure (St. Germaine, 1995). A related paper described the lack of “cultural capital” – the 

perception of one’s culture having linguistic and knowledge competencies belonging to 

the ‘norm’ – as having a significant influence on students who belong to minority and/or 



  S ec o n d a ry  S c h o o l F a c to rs  - 12 

 12 

disability groups and do not see images like their own reflected in the world.  (Yuen & 

Shaughnessy, in press).   Thus, the great need for positive role models in secondary 

schools is underscored. 

 In te re s tin g ly , s tu d ie s  h a v e  in d ica te d  th e  p r im ary  in f lu en ces  (e .g ., fa ilu re , p o o r g rad es , lo w  

se lf-e s tee m , p o o r a tte n d an ce , rep ea tin g  a  g rad e , an d  d is lik e  o f  sch o o l) u p o n  d ro p o u t ra te s  h a v e  b ee n  

th e  sa m e  fo r y o u th  w ith  d isab ilitie s  an d  w ith o u t d isa b ilitie s  (K o rte r in g  &  B ra z ie l, 1 9 9 8 ; L ic h te n s te in  

&  B la ck o rb y , 1 9 9 5 ; R o d e rick , 1 9 9 3 ; C o h en  &  d e B ertn ec o u rt, 1 9 9 1 ), su g g es tin g  th a t th e  v a s t 

k n o w le d g e  b ase  re la te d  to  g en e ra l e d u ca tio n  s tu d e n ts  d ro p p in g  o u t m a y  a lso  a p p ly  to  s tu d en ts  in  

sp ec ia l ed u ca tio n . S tu d ie s  h av e  a lso  su g g es ted  th a t n e ga tiv e  co n seq u e n ces  o f  d ro p p in g  o u t o f  h ig h  

sch o o l (e .g ., u n e m p lo y m e n t, lo ss  o f  o p p o rtu n ity  fo r p o s tse co n d a ry  sch o o lin g , an d  lac k  o f  en g a ge m e n t 

in  p ro d u c tiv e  ac tiv itie s  a f te r h ig h  sc h o o l) w e re  eq u a lly  ( if  n o t m o re ) s ig n if ic a n t fo r yo u th  w ith  

d isab ilitie s  a s  fo r yo u th  w ith o u t d isab ili tie s  (E d g a r, 1 9 8 7 ; P a d illa  &  Ja y , 1 9 9 0 ; W a g n e r, 1 9 9 1 a ; 

K o rte rin g , H ess , &  B ra z ie l, 1 9 9 6 ; W e h m an , 1 9 9 2 ).   

 O n e  f in d in g  o f  p a rticu la r c o n ce rn  w as  th a t n e ith e r s tu d en ts  w ith  n o r s tu d e n ts  w ith o u t 

d isab ilitie s  c o n su lte d  sch o o l p e rso n n e l b e fo re  d ro p p in g  o u t: “ G iv en  th e  in ten d e d  n a tu re  o f  sp ec ia l 

ed u ca tio n  ( lo w er te ach e r-to -s tu d e n t ra tio s , ad d itio n a l su p p o rt, re sp o n s iv en ess  to  u n iq u e  n e ed s , an d  

in d iv id u a liza tio n ), th e  la ck  o f  p e rce iv ed  su p p o rt b ec o m es  e sp e c ia lly  tro u b lin g . O n e  ca n n o t e sca p e  th e  

im p lica tio n  th a t th e  in d iv id u a lize d  ed u ca tio n  fo r th e se  y o u th  h a d  ap p a ren tly  fa iled  to  b e  ‘sp ec ia l’ in  

th e ir o w n  e y es”  (K o rte rin g  &  B ra z ie l, 1 9 9 8 , p . 7 2 ). D a ta  co llec ted  th ro u g h  th e  N a tio n a l L o n g itu d in a l 

S tu d y  (W a g n e r, 1 9 9 1 b ) su g g es ted  s tu d e n ts  w h o  h ad  co m p le ted  o ccu p a tio n a lly  o rien ted  v o ca tio n a l 

co u rse s  h a d  s ig n if ic a n tly  lo w e r ab se n tee ism  fro m  sc h o o l a s  w e ll a s  a  lo w er p ro b ab ility  o f  d ro p p in g  

o u t. P ro jec ts  d e s ig n e d  to  d ev e lo p  a  s tu d e n t’s  se n se  o f  co m p e te n ce  an d  w o rth  th ro u g h  m ean in g fu l 

v o ca tio n a l a n d  aca d e m ic  e x p e rie n ces , in te g ra te d  w ith  so c ia l sk ills  tra in in g  an d  co u n se lin g  su p p o rt, 
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h av e  sh o w n  en c o u ra g in g  re su lts  fo r d ro p o u t p rev e n tio n  (Ja m b o r, 1 9 9 0 ). A  n u m b er o f  s tu d ie s  h av e  

sh o w n  eco n o m ic  an d  e th n ic  s ta tu s  a s  m u ltip lic a tiv e  fac to rs  in  d ro p o u t (B a lca za r e t a l., 1 9 9 5 ). S u ch  

s tu d ie s  su p p o rt e d u ca to rs  n eed  fo r o rg an ize d  an d  p ro v en  in fo rm a tio n  co n ce rn in g  fac to rs  th a t 

co n trib u te  to  sc h o o l le a v in g , a s  w e ll a s  in fo rm a tio n  o n  h o w  to  in te rv en e  b e fo re  s tu d e n ts  a re  lo s t to  th e  

ed u ca tio n a l sys te m .  

 O n e  o f  th e  p red o m in a n t th em es  ac ro ss  s tu d ie s  o f  p re v en tio n  an d  red u c tio n  o f  d ro p o u ts  w as  th e  

n eed  to  sh if t f ro m  p ro v id in g  tra d itio n a l p re d e te rm in e d  cu rricu la  a n d  se rv ice s  to  id en tify in g  th e  u n iq u e  

n eed s  a n d  ex p ec ta tio n s  o f  s tu d e n ts  a n d  fam ilie s  (G ra yso n , W erm u th , H o lu b , an d  A n d e rso n , 1 9 9 7 ). 

T h is  sh if t w o u ld  n ecess ita te  id en tify in g  f in d in gs  a n d  o u tc o m es  fro m  p ro jec ts  a n d  s tu d ie s  fo cu se d  o n  

ch an g es  in  h o w  sch o o ls  a re  o rg an ized , m an a g ed  a n d  o p e ra te d . It su g g es ts  th e  im p o rtan c e  o f  lo o k in g  a t 

sch o o l-b ase d  re fo rm  e ffo rts  an d  d e te rm in in g  h o w  sc h o o l-im p ro v e m e n t s tra te g ie s  can  b e  e ffec tiv e ly  

lin k ed  to  p ro v id in g  an  ed u ca tio n a l e n v iro n m e n t th a t w o u ld  e n co u ra g e  s tu d e n ts  w ith  d isa b ilit ie s  to  s ta y  

in  sch o o l (O E R I, 1 9 9 5 ). W h ile  so m e  f in d in gs  an d  re su lts  o f  d e m o n s tra tio n  p ro jec ts  a re  av a ila b le , th e y  

a re  co n te x tu a lly  lim ited  a n d  leav e  m a n y  u n an sw e red  q u es tio n s  ab o u t h o w  to  e ffec tiv e ly  su p p o rt a c tiv e  

p a r tic ip a tio n  o f  s tu d en ts  w ith  d isab ili tie s  a n d  fam ilie s  in  ed u c a tio n a l p ro g ra m s an d  tran s itio n  se rv ice s .  

Y e t, th e y  d o  p o in t to  th e  lik e lih o o d  th a t a n sw e rs  to  th e se  is su es  m a y  b e  fo u n d  b y  id e n tify in g  th e  

fu n d a m e n ta l a sp ec ts  o f  p ro g ram s (p e d a g o g ica l a n d  p h ilo so p h ica l) w h ic h  can  b e  ad a p te d  to  su p p o rt 

sy s te m s  a t an y  s ite , an d  u sed  to  in d iv id u a lize  se rv ice s  fo r an y  s tu d e n ts  w ith  d is ab ilitie s . 

 

2 .  Im p ro v in g  A ca d e m ic  R esu lts 

 P o o r aca d e m ic  p e rfo rm an c e  h as  b een  c lea rly  lin k ed  to  p o o r p o s tsc h o o l o u tc o m es  o f  y o u th  

w ith  d isa b ilit ie s . W h en  s tu d en ts  w ith  d is ab ili tie s  a re  n o t h e ld  to  th e  sam e  acad e m ic  s tan d a rd s  a s  th e ir 

p ee rs  w ith o u t d isab ili tie s , th e y  h a v e  re d u ced  o ccu p a tio n a l a sp ira tio n s  (R o jew sk i, 1 9 9 6 ) an d , b y  m o s t 
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m easu re s  o f  a ca d e m ic  an d  p o s tse co n d a ry  sch o o l su cc ess , th e y  h a v e  ex p e rien ced  p o o re r o u tco m es  th an  

th e ir n o n d isab led  c la ssm a te s  (H o cu tt, 1 9 9 6 ).  E v e n  th o u g h  th e  n u m b e r o f  s tu d e n ts  h a v in g  re p o rte d  a  

d isab ility  h a s  in c rea se d  d ram a tica lly , c lim b in g   f ro m  u n d e r 3 %  in  1 9 7 8 , to  o v e r  9 %  in  1 9 9 4 , an d  to  

n ea rly  1 9 %  in  1 9 9 6 , th e se  f ig u re s  p a le  w h e n  co m p ared  to  5 3 %  o f  yo u th  in  th e  g en e ra l p o p u la tio n  w h o  

a tten d e d  so m e  ty p e  o f  p o s tseco n d a ry  sch o o l tw o  yea rs  a f te r le av in g  h ig h  sch o o l (W a g n e r &  

B lack o rb y , 1 9 9 6 ).  

 T h e re  h a s  b ee n  a  tro u b lin g  fa ilu re  to  p ro v id e  co o rd in a ted  an d  in te g ra ted  acc o m m o d a tio n s  an d  

su p p o rts  fo r s tu d e n ts  w ith  d isab ilitie s  to  ach iev e  h ig h  acad e m ic  ex p ec ta tio n s  (B e rlin e r &  B id d le , 

1 9 9 6 ; E d g a r, 1 9 8 7 ; F u c h s  &  F u ch s , 1 9 9 4 ; H a tch , 1 9 9 8 ; U S D O E , 1 9 9 5 ; 1 9 9 6 ; W a ld ro n  &  M c L esk e y , 

1 9 9 8 ). R a th e r, th e  rece n t m o v e  to w a rd  s ta n d a rd s-b a sed  ed u ca tio n  a n d  in c rea se d  em p h as is  o n  

acad e m ic  c o n ten t h a s  le d  to  so r tin g  o f  s tu d en ts , in  w h ich  s tu d en ts  w ith  d is ab ilit ie s  a re  o n ce  a g a in  

“h an d ed  o ff”  to  sp ec ia lis ts  (M a llo y , 1 9 9 7 ; S k ritic , 1 9 9 1 ; W in fie ld  &  W o o d a rd , 1 9 9 2 ). B y  fo cu s in g  o n  

“ fu n c tio n a l”  life  sk ills  a t th e  co s t o f  a ca d e m ic  p ro g ra m m in g , th e se  sp ec ia l ed u c a tio n  c la sse s  h av e  

o f ten  lim ite d  th e  o p p o rtu n itie s  o f  s tu d en ts  w ith  d isab ilitie s  (G a ja r, G o o d m a n , &  M cA fee , 1 9 9 3 ; 

K o h le r, 1 9 9 8 ; M cD o n n e ll,  H a rd m a n , M c D o n n e ll &  K ie fe r-O ’D o n n e ll, 1 9 9 5 ; S zy m an sk i, H an le y -

M ax w e ll, a n d  P a rk e r, 1 9 9 0 ; W e h m an , 1 9 9 2 ).  M ea n w h ile , fo r m an y  s tu d en ts  w ith  d isa b ilit ie s  w h o  

h av e  ac h ie v ed  su ccess  in  a cad e m ics , th e  n a rro w in g  o f  th e  fo cu s  o f  th e ir ed u ca tio n  h as  le ad  to  th e ir 

tra n s itio n  go a ls  b e in g  lim ited  o r rece iv in g  n o  a tten tio n  (H asa z i, F u rn e y  D e S te fa n o , 1 9 9 9 ; W a rre n , 

1 9 9 7 ). A lso , tra ck in g  h as  in v a ria b ly  e x p o sed  s tu d e n ts  w ith  d isa b ilitie s  to  d ra m a tica lly  d iffe ren t an d  

u n e q u a l lev e ls  o f  cu rricu la  (Jo rg en sen , 1 9 9 7 ; O a k es  &  W e lls , 1 9 9 8 ; V a u g h n , S ch u m m , &  B ric k , 

1 9 9 8 ) a n d  h as  b ee n  sh o w n  to  in c rea se  th e  ach iev em e n t ga p  o v e r t im e  (O ak es , G a m o ran , &  P a g e , 

1 9 9 2 ). E sp e c ia lly  d e trim e n ta l h a s  b ee n  tra ck in g  in to  p o o r q u a lity  lo w e r-le v e l m a th e m a tic s  (G a m o ran , 

P o rte r, S m ith so n , &  W h ite , 1 9 9 7 ; G ro ssm an  &  S to d o lsk y , 1 9 9 5 ; H a llin a n , 1 9 9 6 ; L o v e le ss , 1 9 9 4 ) a n d  
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lo w er-le v e l E n g lish  co u rse s  w h e re  s tu d en ts  n ev e r ac h iev e  ad eq u a te  read in g  a n d  co m p reh e n s io n  sk ills  

(D o w ric k , P o w e r, M an z , G in sb u rg -B lo c k , L e ff , &  K im -R u p n o w , 2 0 0 1 ; M u rp h y , 1 9 9 6 ).  

 T h e  1 9 9 7  reau th o riza tio n  o f  th e  In d iv id u a ls  w ith  D isab ilitie s  E d u ca tio n  A c t ( ID E A ) h as  m ad e  

ed u ca to rs  le g a lly  re sp o n s ib le  fo r in c lu d in g  y o u th  w ith  d isa b ilitie s  in  ch a lle n g in g  ac ad e m ic  cu rricu la . 

S p e c ia l e d u c a tio n  a n d  aca d em ic  te ac h e rs  w h o  p rev io u s ly  se ld o m  in te rac ted  a n d  av o id ed  aca d e m ic  

p re p a ra tio n  o f  y o u th  w ith  d isab ilitie s  (in c lu d in g  8 0 %  o f  yo u th  id e n tif ied  w ith  m ild  d isab ili tie s ) h a v e  

s in ce  b e en  re q u ired  to  w o rk  to g e th e r. T o  m ak e  th is  d ra m a tic  ch a n ge  e ffec tiv e , th o se  te a ch e rs  in  

g en e ra l e d u ca tio n  cu rric u lu m  a rea s  n ee d  re lev an t a n d  access ib le  in fo rm a tio n  a n d  g u id es  ab o u t h o w  

s tu d e n ts  w ith  d isa b ilit ie s  le a rn  a n d  w h a t a c co m m o d a tio n s , su p p o rts  an d  re so u rc e s  th e y  ca n  access  fo r 

th e ir s tu d e n ts . 

 F o r ex a m p le , re se a rc h  h as  in d ica te d  th a t s tu d e n ts  w ith  d isa b ilitie s  h av e  b een  n e g a tiv e ly  

a ffec ted  b y  tra d itio n a l in s tru c tio n a l p rac tic e s  c o m m o n  to  h ig h  sch o o ls  (G e rs te n , 1 9 9 8 ). In s tru c tio n  

o rg an ized  a ro u n d  ch a p te rs  in  tex tb o o k s  an d  lim ite d  to  te ach e r le c tu re s , s tu d en t n o te -tak in g , an d  

re g u rg ita tio n  o f  co llec tio n s  o f  fac ts  is  u n re sp o n s iv e  to  s tu d en ts ’ d iv e rse  le a rn in g  s ty le s  an d  h as  b ee n  

p a rtic u la rly  d e le te r io u s  to  s tu d e n ts  w ith  d isa b ilit ie s  (O n o sk o  &  Jo rge n sen , 1 9 9 7 ; D a rlin g -H a m m o n d , 

A n cess , &  F a lk , 1 9 9 5 ; F e rg u so n , 1 9 9 7 ). S o m e  re sea rch  h as  re co m m en d ed  th e  b e tte r u se  o f  p ro b le m -

b ased  le a rn in g , co n s tru c tiv is t c la ss ro o m s, an d  m u ltip le  in te llig en ces  th e o ry . E m erg in g  re sea rch  

su p p o rts  th e  e ff ic ac y  o f  v a rie d  in s tru c tio n a l su p p o rts  (e .g ., cu rric u lu m  m o d if ica tio n  s tra te g ie s , m e ta -

co g n itiv e  a p p ro ac h es , le a rn in g  s tra te g ie s , g rap h ic  o rg an ize rs  a n d  o th e r “ th in k in g  m ap s” , e tc .) fo r 

p ro m o tin g  b o th  th e  p a rtic ip a tio n  o f  s tu d e n ts  w ith  d is ab ilitie s  in  th e  ge n e ra l ed u ca tio n  c la ss ro o m s an d  

th e  ach iev em en t o f  in d iv id u a lized  le a rn in g  o b jec tiv e s  (M ac A rth u r, S c h w artz , G rah a m , M o llo y , an d  

H arris , 1 9 9 6 ).  
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 A lth o u g h  w e  k n o w  so m e th in g  ab o u t th e  te a ch in g  s tra te g ie s  an d  in s tru c tio n a l su p p o rts  th a t 

h av e  p ro m o te d  lea rn in g  fo r s tu d en ts  w ith  d isab ili tie s ,  th e se  p rac tice s  h a v e  n o t a lw a ys  b e en  ad eq u a te ly  

su p p o rted  b y  sch o o l d is tr ic ts  b eca u se  th e y  a re  o f ten  seen  a s  ex p e rim e n ta l (D esh le r &  S ch u m ak e r, 

1 9 9 3 ; T ra lli e t a l., 1 9 9 6 ; B u lg ren , D esch le r, an d  S ch u m a k e r, 1 9 9 5 ). T h e re  is  a  n eed  fo r th e  u se  o f  

re sea rch  m e th o d o lo g y  to  d e te rm in e  w h ic h  s tra te g ie s  a re  e ffec tiv e , in  w h a t sch o o l co n te x ts , an d  w ith  

w h a t so r ts  o f  s tu d en ts , in  o rd e r to  d isse m in a te  p ro v e n  p rac tic e s  to  p o lic y  m a k e rs  an d  p rac titio n e rs  

(S y lv es te r, 1 9 9 5 ; Jo rg en se n , 1 9 9 6 ). O f p a rticu la r c o n ce rn  is  w h e th e r e ffec tiv e  s tra te g ie s  c o u ld  b e  

in te g ra te d  in to  th e  cu rre n t s tru c tu re  o f  seco n d a ry  sc h o o ls  w h e re  te ac h e rs  fo cu s  o n  iso la te d  aca d e m ic  

co n ten t, h a v e  lim ite d  tim e  fo r in d iv id u a l s tu d e n ts , an d  face  n u m ero u s  o th e r ch a llen g es  o n  a  d a y -to -d a y  

b as is .  F u rth e r, it is  k n o w n  th a t p o s tsc h o o l o u tc o m es  fo r yo u th  w ith  d isab ili tie s ,  f ro m  m in o rity  

b ack g ro u n d s  an d  lo w  so c io eco n o m ic  s ta tu s , a re  o f te n  th e  w o rs t. A  s tu d y  u s in g  d a ta  o n  1 2 0 ,0 3 2  p e o p le  

fro m  th e  1 9 9 1  n a tio n a l H e a lth  In te rv ie w  su rv e y  to  a s se ss  p rev a le n ce  o f  d isa b ilit ie s  am o n g  rac ia l an  

e th n ic  m in o rity  g ro u p s  fo u n d  a  te n d e n c y  fo r m in o rity  p e rso n s  ac ro ss  d isa b ility  c a te g o rie s  to  b e  a t th e  

b o tto m  o f  th e  so c io eco n o m ic  lad d e r (W a lk e r, S a rav an ab h av a n , an d  A sb u ry , 1 9 9 6 ).  

 

3 .  S eco n d a r y  T r a n sitio n  P r a ctices 

 S ec o n d a ry  tran s itio n  s tra te g ie s  h a v e  b ee n  d e v e lo p e d  to  ad d re ss  tran s itio n  to  w o rk , d a ily  liv in g , 

se lf-ad v o ca c y , se lf-c a re , so c ia l re la tio n sh ip s , an d  o th e r a sp ec ts  o f  a  q u a lity  ad u lt life . S ev e ra l fu n d ed  

d em o n s tra tio n  p ro jec ts  h a v e  sh o w n  th a t c e rta in  p rac tic e s  co n tr ib u te  s ig n if ic an tly  to  y o u th  w ith  

d isab ilitie s  o b ta in in g  an d  m a in ta in in g  e m p lo y m en t a n d  p o s tsec o n d a ry  ed u ca tio n a l o p p o rtu n itie s  a f te r 

h ig h  sch o o l. T h e  fo re m o s t p rac tic e , a s  w as  c o n firm ed  b y  sev e ra l re sea rch  s tu d ie s , is  em p lo y m e n t 

ex p e rie n ce  d u rin g  th e  h ig h  sch o o l yea rs  (e .g ., w o rk -s tu d y  jo b s , p a id  w o rk  e x p e rien ces , an d  h ig h  

sch o o l v o ca tio n a l ed u ca tio n  ex p e rien ces ) (F o u rq u rea n  &  L aC o u rt, 1 9 9 1 ; F o u rq u rea n , M e isg e ie r, 
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S w a n k , an d  W illia m s , 1 9 9 1 ; H asa z i, G o rd o n , &  R o e , 1 9 8 5 ; Hasazi, Hasazi, Gordon, Hull, and 

Johnson, 1989; S cu cc im a rra  &  S p eece , 1 9 9 0 ; S itlin g to n  &  F ran k , 1 9 9 0 ). T h e  N a tio n a l L o n g itu d in a l 

S tu d y  o f  Y o u th  w ith  D isab ilit ie s  (W a g n e r, 1 9 9 1 b ) re p o rted  th a t th e  lik e lih o o d  o f  em p lo y m en t w as  

1 4 %  h igh e r fo r s tu d en ts  in v o lv ed  in  w o rk  ex p e rien c e  th an  fo r s tu d en ts  w h o  h a d  n o  w o rk  e x p e rien ce . 

Hasazi, et al., (1989) fo u n d  th a t v o ca tio n a l tra in in g , in c lu d in g  p a rt- tim e  an d  su m m er w o rk , w e re  

s ign if ic an t p red ic to rs  o f  e m p lo y m en t. K o h le r (1 9 9 4 )  fo u n d  th a t m o re  th an  5 0 %  o f  4 9  s tu d ie s  c ited  

v o ca tio n a l tra in in g  a s  ce n tra l to  tran s itio n  to  su ccess fu l p o s tsch o o l o u tco m es . 

 A  seco n d  co n trib u to r h a s  b een  fo u n d  to  b e  a  fo cu s  d u rin g  h ig h  sc h o o l o n  fu n c tio n a lly  o rien ted  

cu rric u la  in  w h ic h  sp ec if ic  o ccu p a tio n a l sk ills , so c ia l sk ills , an d  acad em ic  sk ills  a re  sy s te m a tica lly  

co n n ec te d  fo r s tu d e n ts  w ith  d isa b ilitie s . F o r ex a m p le , W a gn e r (1 9 9 1 b ) &  W a g n e r e t a l., 1 9 9 3 ) fo u n d  

th a t s tu d e n ts  w h o  p a rtic ip a ted  in  o ccu p a tio n a l a n d  ad u lt sk ills  v o ca tio n a l ed u ca tio n  d u rin g  th e ir la s t 

y ea r in  sch o o l w e re  m o re  lik e ly  th an  n o n -p a rtic ip a tin g  sp ec ia l ed u ca tio n  yo u th  to  re g is te r p o s itiv e  

o u tc o m es  (e .g ., e m p lo y ed  o r a tten d in g  p o s tsec o n d a ry  ed u ca tio n  p ro g ra m s ). M a n y  s tu d ie s  fo c u sed  o n  

cu rric u lu m  c o n ten t h av e  id en tif ie d  th e  fo llo w in g  v a riab le s  a s  co n trib u tin g  s ig n if ic an tly  to  p o s ts ch o o l 

em p lo y m en t: in te g ra tio n  o f  a cad em ic  an d  v o ca tio n a l ed u ca tio n  (e .g ., G ru b b , 1 9 9 6 ); a  co m m u n ity -

fo cu sed  c u rric u lu m  (e .g ., o n e  in  w h ic h  aca d e m ic  an d  v o ca tio n a l sk ills  w e re  in te g ra ted  th ro u g h  

co o rd in a ted  sch o o l an d  w o rk -b ase d  lea rn in g ; H e a l &  R u sch , 1 9 9 5 ) a n d  so c ia l sk ill tra in in g  

(G reen sp a n  &  S h o u ltz , 1 9 8 1 ; H an le y -M a x w e ll, R u sch , C h ad se y -R u sch , &  R e n za g lia , 1 9 8 6 ).  

 S ev e ra l re sea rc h e rs  h av e  a tte m p ted  to  s tu d y  fed e ra lly  fu n d ed  d em o n s tra tio n  p ro jec ts  fo cu sed  

o n  im p ro v in g  p o s tsc h o o l o u tco m es  fo r s tu d en ts  w ith  d isab ilitie s  (R u sch  e t a l., 1 9 9 1 ; Rusch, Kohler, 

& Hughes, 1 9 9 2 ; Kohler, DeStefano, Wermuth, Grayson, & McGinty, 1994). F o r ex am p le , R u sch  

e t a l. (1 9 9 4 ) su rv e ye d  tran s itio n  m o d e l p ro jec t d irec to rs  to  id e n tify  th e  o u tc o m e s  an d  re la te d  ac tiv itie s  
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im p o rta n t fo r s tu d en t e m p lo y m en t a f te r g ra d u a tio n . T h e y  rep o rted  a  lis t o f  6 5  ac tiv itie s  th a t h ig h  

sch o o l p e rso n n e l m a y  en g a ge  in  to  a tta in  2 2  d iffe ren t em p lo y m en t o u tco m es  fo r yo u th  w ith  d isab ili ty .  

 W h ile  th is  re se a rc h  h as  b e en  im p o rtan t a n d  in fo rm a tiv e , th e re  re m a in s  a  n ee d  to  u p d a te  an d  

o rg an ize  th e  e sse n tia l e le m en ts  o f  th e  tra n s itio n  p ro cess  so  th a t th e y  a re  m o re  co m p le te ly  u n d e rs to o d  

b y  p o lic y  m ak e rs  an d  p rac titio n e rs  in  th e  f ie ld . A  fu r th e r n eed  ex is t to  d e te rm in e  th e  re la tio n sh ip  

b e tw een  sp ec if ic  p rac tic e s  an d  sp e c if ic  p o s tsc h o o l o u tco m es  an d  h o w  to  rep lica te  an d  d issem in a te  

th e se  p rac tic e s  o n  a  n a tio n a l lev e l.  

 

4 .  P ro v isio n  of  P o stseco n d a r y  E d u c a tio n  S u p p o r ts 

 D is tu rb in g  ev id e n ce  su g g e s ts  th a t m a n y  s tu d e n ts  w ith  d isa b ilitie s  h av e  ex p e rie n ced  d iff icu lty  

access in g  an d  s ta y in g  in  p o s tsec o n d a ry  sc h o o ls , a s  w e ll a s  co m p le tin g  th e ir p ro g ra m s o f  s tu d y  

(B la ck o rb y  &  W a g n e r, 1 9 9 6 ; National Organization on Disabilities, 1 9 9 8 ; S to d d en  &  D o w rick , 

1 9 9 9 ; W a g n e r &  B lack o rb y , 1 9 9 6 ; W itte , P h ilip s , &  K ak e la , 1 9 9 8 ). F a ilu re  to  p ro v id e  a p p ro p ria te  

acad e m ic  d ev e lo p m en t se rv ice s , su p p o rts , an d  p ro g ra m s fo r s tu d e n ts  w ith  d isa b ilitie s  m a y  h a v e  

cau sed  th e m  to  ac h ie v e  g rad e -p o in t a v e ra ges  w e ll b e lo w  th a t o f  th e ir n o n d isab led  p ee rs   (G a ja r, 1 9 9 2 , 

1 9 9 8 ). F u rth e r, B u rsu ck  &  R o se  (1 9 9 2 ) h av e  fo u n d  th a t s tu d e n ts  w ith  d isa b ilitie s  w h o  ea rn  a  tan g ib le  

ce rtif ic a te  o r d e g ree  ta k e  c o n s id e rab ly  lo n g e r to  f in ish  th e ir p ro g ram  o f  s tu d y  th an  d o  n o n d isa b le d  

s tu d e n ts . 

 W ith  th e  ex ce p tio n  o f  O S E P ’s  R esu lts  o f  th e  S eco n d  P A S S  F ie ld  T es t (1 9 9 6 ),  th e re  e x is ts  n o  

ex te n s iv e  s tu d ie s  o f  th e  ty p es  o f  se rv ice s  y o u th  w ith  d isab ilitie s  req u ire  in  th e ir tra n s itio n  to  ad u lt 

h ig h e r e d u c a tio n , o r h o w  a cco m m o d a tio n s  an d  su p p o rts  im p a c t p o s tsec o n d a ry  a ccess , p a rtic ip a tio n , 

an d  lo n g -te rm  o u tc o m es  (B rin k e rh o ff , S h a w , &  M c G u ire , 1 9 9 3 ; T in d e l, H e a th , H o llen b ec k , A lm o n d , 

&  H a rn iss , 1 9 9 8 ; G a rtin , R u m rill, &  S e reb re n i, 1 9 9 6 ). T h e  P A S S  f ie ld  te s t in d ica te d  th a t 8 0 %  o f  th e  
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sam p le  n ee d ed  so m e  ty p e  o f  c a se  m an a g e m e n t se rv ice s , an d  o n e -th ird  w e re  in  n eed  o f  a ss is tan ce  a n d  

tra in in g  in  th e  a rea  o f  co m m u n ica tio n . B u t a s  G a ja r (1 9 9 8 ) c h id es , “ [ t]h e  rece n t in f lu x  o f  s tu d e n ts  

w ith  d isa b ilit ie s  in to  p o s ts eco n d a ry  se ttin g s  h a s  p rec lu d e d  th e  e s tab lish m en t o f  b o th  a  b o d y  o f  p ro v en  

p rac tic e s  a n d  a  c le a r re la tio n sh ip  b e tw een  p rac tic e s  a n d  o u tc o m es . S e rv ic e s  h av e  ev o lv ed  sp o rad ica lly  

an d  p ro g ram s h av e  b een  p ieced  to g e th e r in  a  h a p h a za rd  m an n e r”  (p .3 8 8 ).  

  O f  p a rticu la r in te re s t to  th e  au th o rs  o f  th is  rev ie w  w as  th e  w o rk  co m p le te d  o v e r th e  p a s t 1 0  

y ea rs  in  th e  a rea s  o f  se lf-a d v o cac y  a n d  se lf-d e te rm in a tio n . A  s ig n if ica n t req u ire m en t fo r s tu d e n ts  w ith  

d isab ilitie s  tra n s itio n in g  fro m  sec o n d a ry  sch o o l to  p o s tseco n d a ry  e d u ca tio n a l e n v iro n m e n ts  h a s  b een  

th e ir n ee d  to  b eco m e  re sp o n s ib le  fo r in itia tin g , d e s ig n in g , an d  en su rin g  th e ir o w n  ed u c a tio n a l 

a cco m m o d a tio n s .  G iv en  th a t p o s tsec o n d a ry  in s titu tio n s  a re  req u ired  b y  la w  (A m e rica n s  w ith  

D isa b ilitie s  A c t, S ec tio n s  II an d  III) “ to  p ro v id e  an y  rea so n a b le  acc o m m o d a tio n  th a t m a y  b e  n ecessa ry  

fo r th o se  w ith  d isab ilitie s  to  h av e  e q u a l a ccess  to  ed u ca tio n a l o p p o rtu n itie s  a n d  se rv ice s  av a ila b le  to  

n o n d isa b le d  p ee rs , if req u e sted ”  (P ie ra n ge lo  &  C ra n e , 1 9 9 7  [ ita lic s  in  o rig in a l]) it is  c lea r th a t se lf-

ad v o cac y  a n d  se lf -d e te rm in a tio n  -- th e  ab ili tie s  to  ex p re ss  o n e ’s  n eed s  a n d  to  m ak e  in fo rm ed  

d ec is io n s  -- m u s t b e  co n s id e re d  a m o n g  th e  m o s t im p o rtan t sk ills  fo r s tu d e n ts  w ith  d isab ili tie s  to  h a v e  

b e fo re  b e g in n in g  th e ir p o s tseco n d a ry  e x p e rie n ce  (B a ttle , D ick e n s-W rig h t, &  M u rp h y , 1 9 9 8 ; B e n z , 

D o ren , &  Y o v an o ff , 1 9 9 8 ; D esh le r, E llis , &  L en z , 1 9 9 6 ; Miller, Miller, Armentrout, & Flannagan, 

1 9 9 5 ; K o h le r, 1 9 9 8 ; S k in n e r, 1 9 9 8 ; W eh m e y e r &  S c h w a rtz , 1 9 9 8 ).  T h u s , it fo llo w s  th a t th e re  is  a  

n eed  fo r re sea rc h e rs  in  th is  f ie ld  to  p re p a re  re so u rce s  w h ich  en a b le  s tu d en ts  w ith  d isa b ilitie s  to  le a rn  

th e se  v ita l sk ills  an d  a ttitu d es .  

 In  1 9 8 8 , th e  O ff ice  o f  S p e c ia l E d u ca tio n  an d  R eh a b ilita tiv e  S e rv ice s  (O S E R S ) fu n d e d  an  

in itia tiv e  to  p ro m o te  th e  s tu d y  o f  se lf-d e te rm in a tio n  fo r y o u th s  w ith  d isa b ilitie s . T w e n ty -s ix  m o d e l 

d em o n s tra tio n  p ro jec ts  w e re  su p p o rte d  to  fo c u s  o n  th e  id en tif ic a tio n  o f  re la te d  sk ills , m e th o d s  o f  
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in s tru c tio n , an d  o p p o rtu n itie s  to  p rac tic e  se lf -d e te rm in a tio n . T h ese  m o d e l p ro jec ts  d ev e lo p ed  c u rric u la  

to  te ac h  s tu d en ts  to  e v a lu a te  th e ir sk ills , re co g n ize  th e ir l im its , se t g o a ls , id en tify  o p tio n s , a ccep t 

re sp o n s ib ility , co m m u n ica te  th e ir p re fe ren ces  a n d  n e ed s , an d  m o n ito r a n d  e v a lu a te  th e ir p ro g re ss . In  

1 9 9 9 , th e  O ff ice  o f  P o s tse co n d a ry  E d u ca tio n  fu n d e d  2 2  n e w  d e m o n s tra tio n  p ro jec ts  to  im p ro v e  

m e th o d s  o f  in s tru c tio n  a n d  su p p o rt in te g ra tio n  w ith in  in s tru c tio n a l se ttin gs  in  p o s tsec o n d a ry  

in s titu tio n s . W h ile  it h a s  b een  su g g es te d  th a t th e  su b s tan tia l c u rric u la  (T es t, e t. a l., 2 0 0 0 ) d e v e lo p ed  

b y  th e se  p ro jec ts  h a v e  b ee n  la rg e ly  in e ffec tiv e , th e  p ro b le m  “d o es  n o t lie  in  th e  co n te n t, it l ie s  in  th e  

fa ilu re  to  in te g ra te  cu rric u la  w ith  th e  la rg e r ca m p u s  e n v iro n m en t”  (Y u e n  &  S h a u gh n essy , in  p re ss ). 

T h e re fo re , an a ly z in g  th e  o u tco m es  a n d  p ro d u c ts  o f  th e se  p ro jec ts  is  o f  im p o rta n ce  to  d ev e lo p e rs  o f  

fu tu re  re v ie w s  so  th a t th is  in fo rm a tio n  ca n  b e  m o re  fu lly  in te g ra te d  in to  p o lic y  an d  p rac tic e  a t th e  

seco n d a ry  an d  p o s tseco n d a ry  le v e l.  

 

D isc u ss io n  

 O v e r th e  la s t 1 5  yea rs , su b s tan tia l fed e ra l in v es tm en ts  h av e  b ee n  m ad e  in  ad v an c in g  th e  

q u a lity  o f  ed u c a tio n  fo r yo u th  w ith  d isa b ilit ie s , v o c a tio n a l ed u ca tio n  an d , m o re  recen tly , sc h o o l-to -

w o rk  sys te m s  d ev e lo p m en t a t s ta te  a n d  lo ca l lev e ls  (K o h le r, 1 9 9 6 ; P h e lp s  &  H an le y -M ax w e ll, 1 9 9 7 ). 

B u t w h a t h a s  em erg ed  fro m  th e  a rra y  o f  fed e ra l e d u ca tio n  an d  tra in in g  p ro g ra m s fo r y o u th  w ith  

d isab ilitie s  is  a  f ra g m en ted , d is jo in te d  q u a g m ire  o f  p ro g ram s a n d  se rv ice s  fo r th e  p o p u la tio n s  m o s t in  

n eed  o f  e ffec tiv e  sch o o lin g , tran s itio n , em p lo y m en t, an d  p o s tsec o n d a ry  ed u ca tio n  (G ru b b , 1 9 9 6 ). T h is  

is  n o t to  sa y  th a t in d iv id u a lly  th e se  p ro g ra m s h av e  n o t h ad  so m e  su ccess . S ec o n d a ry  tran s itio n  

p ro g ra m s an d  se rv ice s  p ro v id e  a  b ro ad  fo u n d a tio n  u p o n  w h ic h  to  d ev e lo p  fu tu re  fed e ra l, s ta te , an d  

lo ca l p o lic y  a s  w e ll a s  te ac h in g  an d  su p p o rt s tra te g ie s  th a t c a n  le ad  to  b e tte r o u tco m es  fo r y o u th s  w ith  

d isab ilitie s . B u t w e  n eed  to  d e te rm in e  w h ich  p ro g ra m s d ese rv e  b ro ad e r im p le m en ta tio n  an d  w h ich  
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p ro g ra m s a re  co m p le m e n ta ry . W e  n eed  to  u n d e rs ta n d  th e  v a riab le s  ac ro ss  p o p u la tio n s  (so c io -

eco n o m ics , ra ce /e th n ic ity , g eo g ra p h ic  re g io n , k in d  o f  d isab ili ty ) an d  ty p es  o f  sch o o ls  th a t im p ac t 

su ccess  o f  p a rtic u la r in te rv en tio n s ; n o t a ll p ro g ra m s w ill w o rk  in  a ll se ttin g s , n o r sh o u ld  th e y  b e  

ex p ec ted  to . 

In  m an y  ca se s  w e  k n o w  m o re  a b o u t w h a t d o esn ’t w o rk  th an  w h a t w o rk s . M a n y  p o ss ib le  

p ro m is in g  p ro g ra m s h av e  p ro v id ed  lit tle  d a ta  to  su p p o rt th e ir e ffec tiv en ess  (K o h le r, D e S te fan o , 

W erm u th , G ra y so n , an d  M cG in ty , 1 9 9 4 ). M o st s ig n if ic an tly , w e  s til l d o  n o t h av e  a  c lea r 

u n d e rs tan d in g  o f  h o w  sp ec if ic  p ro g ra m s, su p p o rts , an d  se rv ice s  im p ac t th e  p o s ts ch o o l o u tc o m es  o f  

em p lo y m en t an d  p a rtic ip a tio n  in  p o s tsec o n d a ry  ed u c a tio n .  

 W h e n  co n d u c tin g  th is  rev iew , th e  re sea rch  te a m  n o te d  th a t th e  lite ra tu re , a s  w e ll a s  

d em o n s tra tio n  p ro jec t rep o rt su m m a rie s  w ith in  eac h  o f  th e  fo u r a rea s  o f  s tu d y  lack ed  th e  v o ice  o f  th e  

s tu d e n t a n d  th e ir fam ily  m em b ers , a  c ircu m stan ce  th a t is  in d ica tiv e  o f  th e  p e rv as iv e  d e f ic it-b a sed  

ap p ro ac h  o f  p ro v id in g  se rv ice  to  th o se  w ith  d isab ilit ie s , a s  o p p o sed  to  co llab o ra tin g  w ith  su ch  

in d iv id u a ls  an d  fam ilie s , a s  ex p e rts  o f  th e ir o w n  ab ili tie s , to  c rea te  e ffec tiv e  s tre n g th -b ase d  su p p o rts .  

S p e c if ic a lly , re sp o n ses  to  th e  fo llo w in g  q u es tio n s  w e re  la c k in g : “ W h a t d o  s tu d e n ts  w ith  d isab ilitie s  

th in k  ab o u t th e ir sec o n d a ry  sc h o o l p rep a ra tio n  an d  tran s itio n  se rv ice s?  W h a t a re  th e  se rv ice s  a n d  

su p p o rts  th a t ex c ite  th e m  a n d  in f lu e n ce  th e ir p o s ts ch o o l o u tc o m es?  H o w  h av e  fu n d ed  d e m o n s tra tio n s  

in f lu e n ce d  th e ir p a r tic ip a tio n  an d  su ccess  in  p o s tsec o n d a ry  p ro g ram s? ”   S im ila r ly , th e  lite ra tu re  ra re ly  

fo cu sed  o n  th e  n ee d s  o r p e rsp ec tiv e s  o f  te ach e rs  w h o  o ften  fee l th e y  a re  v ic tim s  o f  fed e ra l p o lic y  an d  

re sea rch  p rio r ity  d ev e lo p m en t. R e g u la r e d u ca tio n  te a ch e rs  c o n s is ten tly  re p o rt th e  la ck  o f  a  c lo se  

w o rk in g  re la tio n sh ip  w ith  sp ec ia l ed u ca to rs . M a n y  re co m m e n d e d  p rac tice s  ap p ea r to  b e  im p le m en ted  

b ecau se  " th e  s ta te  sa ys  w e  n eed  to  d o  th is"  (K n o ll, &  O b i, 1 9 9 7 ).  S e g re ga tio n  is  seen  a s  su p e rio r to  

in c lu s io n , te ac h e rs  v ie w  re so u rce  te ac h e rs  a s  re sp o n s ib le  fo r in c lu s io n  s tu d en ts  (V a leo  &  B u n ch , 
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1 9 9 8 ), a n d  h a v e  re se rv a tio n s  ab o u t w o rk  lo ad , in su ff ic ien t c o llab o ra tiv e  tim e , a d eq u ac y  o f  p re se rv ice  

an d  in se rv ice  p ro fe ss io n a l d ev e lo p m e n t, an d  ad m in is tra to r su p p o rt (B u n ch , L u p a rt, &  B ro w n , 1 9 9 7 ). 

 

 Recommendations  
 
 In  th e  d e v e lo p m en t o f  th is  rev iew  p ap e r, th e  a u th o rs  h av e  o rg an ized  a n d  an a ly zed  a  w id e  

ran g e  o f  p ro fe ss io n a l l ite ra tu re  an d  th e  o u tc o m es  o f  h u n d re d s  o f  d e m o n s tra tio n  p ro jec ts , e s tab lish in g  

s ign if ic an t c ap ac ity  to  m a k e  rec o m m e n d a tio n s  fo r fu rth e r re sea rc h  an d  p ro v id e  d ire c tio n  fo r p o lic y  

an d  p rac tic e . K n o w le d ge  in  th e  f ie ld  o f  seco n d a ry  tra n s itio n  is  f ra g m e n ted  a n d  d isp e rse d  an d  is  o f ten  

n o t l in k ed  to  th e  a tta in m e n t o f  p o s tsc h o o l o u tc o m es  su ch  a s  e m p lo y m e n t a n d  p a rtic ip a tio n  in  

p o s tse co n d a ry  ed u ca tio n . A  u n if ied  co n ce p tu a l f ra m ew o rk  to  b e  ap p lied  ac ro ss  m u ltip le  s tu d ie s  to  

d e te rm in e  th e  re la tio n sh ip s  b e tw e en  v a ria b le s  a n d  o u tco m es  w o u ld  b e  o f  v a lu e  to  re se a rc h e rs  a n d  

p o lic y  m ak e rs .  T h e re  is  a  n eed  to  w o rk  c lo se ly  w ith  th o se  p e rso n s  w h o  im p le m en te d  an d  w ere  

im p ac te d  b y  fu n d e d  d e m o n s tra tio n  p ro jec ts , to  en su re  p rac tic e  le v e l a p p lica tio n  to  th e  f ie ld .  F u rth e r, 

th e re  is  a  n ee d  to  c la r ify , o rga n ize , an d  v a lid a te  in fo rm a tio n  w ith in  an d  ac ro ss  th e  fo u r a rea s  o f  

s ign if ic an c e  re v ie w ed  in  th is  p a p e r, th u s  co n trib u tin g  to  th e  ad v an ce m e n t o f  th eo ry , k n o w led g e , an d  

p rac tic e .  T h e  fo llo w in g  re co m m e n d e d  re sea rc h  q u es tio n s , w h ich  su g g es t sh o rt- te rm  an d /o r lo n g  ra n ge  

a rea s  fo r s tu d y  a s  w e ll a s  th o se  a rea s  o f  co n c e rn  w h ich  sh o u ld  b e  ad d re sse d  to  re so lv e  im m e d ia te  

an d /o r in te r im  p ro b lem s, a re  p ro v id e d  h e re  to  g iv e  fo cu s  to  su c h  co n trib u tio n . 

 

1. Dropout Prevention and Intervention 

• C an  p ro -ac tiv e  m easu re s  to  su p p o rt s tu d e n ts  an d  p a ren ts  to  tak e  le ad e rsh ip  ro le s  in  

tra n s itio n /IE P  m ee tin g s  b e  tak en  im m e d ia te ly  a n d , su b seq u en tly , c a n  th e y  b e  p ro v e n  to  
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d ec re a se  s tu d en t a ttri tio n , fa ilu re  an d  im p ro v e  seco n d a ry  ed u ca tio n  o u tco m es  a n d  su cc ess  in  

p o s tse co n d a ry  ed u ca tio n ?  

• T o  w h a t ex ten t c a n  th e  ac tiv e  re c ru itm e n t a n d  in v o lv em e n t o f  p o s itiv e  ro le  m o d e ls  

(p ro fe ss io n a ls  o r w o rk in g  ad u lts  w ith  d isab ilitie s ) in  seco n d a ry  sch o o ls  b e  p ro v en  to  in f lu e n ce  

th e  su cc ess  o f  th e  y o u th s  w ith  d isa b ilit ie s?  

• W h a t a re  th e  im p lica tio n s  o f  su ccess fu l h ig h  sch o o l d ro p o u t p re v en tio n  p ro g ra m s fo r 

su p p o rtin g  s tu d e n ts  w ith  d isab ilit ie s  to  m a in ta in  a n d  co m p le te  seco n d a ry  e d u c a tio n  p ro g ra m s?  

2. Improving Academic Results 

• W h a t is  th e  im p ac t o f  cu rren t seco n d a ry  sc h o o l, s ta n d a rd s-b ased  re fo rm  in itia tiv e s  u p o n  th e  

p a r tic ip a tio n  o f  s tu d en ts  w ith  d isab ili tie s  in  seco n d a ry  sc h o o l an d  su b seq u en t p o s tsec o n d a ry  

ed u ca tio n  p ro g ra m s?   H o w  can  it b e  a m e lio ra te d  (w h a t im m ed ia te  s tep s  can  b e  tak en , w h a t is  

m o s t p ro m is in g  fo r b e tte r lo n g  ran g e  re su lts )?  

• W h ich  fac to rs  p o s itiv e ly  in f lu en ce  seco n d a ry  te ach e rs ’ an d  ad m in is tra to rs ’ e x p ec ta tio n s  a n d  

p e rfo rm an c e  o f  s tu d en ts  w ith  d isab ili tie s?   C an  id en tify in g  sec o n d a ry  sch o o l su ccess  fac to rs  

in f lu e n ce  h o w  s tra te g ic  p lan n in g  e ffo r ts  w ill a n tic ip a te  th e  b a rrie rs  to  im p ro v e m en t?  C an  su ch  

fac to rs  b e  cu ltiv a te d  in  le s s  m o tiv a ted  s ta ff  th ro u g h  a  s tren g th -b ased  a p p ro ac h  to  p ro g ra m  

ch an g e?   

• D o  p ro g ra m s o r s tu d ie s  ex is t re g a rd in g  a tte m p ts  to  re v e rse  th e  e ffec ts  o f  lo w  ex p ec ta tio n s  o f  

y o u th  w ith  d isa b ilit ie s  in  s eco n d a ry  sch o o ls?   C an  seco n d a ry  s ch o o ls  w h ich  a re  co n te n d in g  

w ith  th e  is su e  o f  lo w  ex p e c ta tio n s , o r h a v e  a ttem p te d  to  ad d re ss  i t, p ro v id e  in fo rm a tio n  to  

d irec t u s  to  p ro m is in g  rec o m m en d a tio n s  fo r ch a n ge?    
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3. Transition Practices 

• W h a t h av e  w e  lea rn ed  fro m  seco n d a ry  sc h o o l se lf-d e te rm in a tio n  p rac tic e s  an d  th e  n ee d  fo r 

s tu d e n ts  w ith  d isa b ilit ie s  to  ad v o ca te  fo r th e ir o w n  e d u ca tio n a l su p p o rts  in  p o s tseco n d a ry  

p ro g ra m s?   W h ich  p ro g ra m s h a v e  ach iev e d  im p ro v e d  p o s ts eco n d a ry  sc h o o l o u tco m es  an d  

w h y?    

• W h ich  tran s itio n  p rac tic e s  d em o n s tra ted  in  seco n d a ry  sch o o ls  co n tr ib u te  to  su cc ess fu l a ccess  

an d  p a rtic ip a tio n  o f  yo u th  w ith  d isa b ilit ie s  in  p o s ts ec o n d a ry  e d u ca tio n  p ro g ra m s?  W h ich  

seco n d a ry  sch o o l tra n s itio n  p ra c tic e s  ca rry  o v e r a s  e ffec tiv e  su p p o rts  in  p o s tse c o n d a ry  

ed u ca tio n a l p ro g ra m s?   W h ich  ca n  b e  ca rr ied  o v e r fu rth e r to  su p p o rt in d iv id u a ls  w ith  

d isab ilitie s  in  th e  w o rk p la ce?    

• H o w  d o  s tu d e n ts  p a rtic ip a tin g  in  s tru c tu red  sec o n d a ry  sc h o o l tran s itio n  p ro g ra m s fa re  w h en  

access in g  an d  p a rtic ip a tin g  in  p o s tsec o n d a ry  sch o o l p ro g ra m s?   C an  in d iv id u a lized  ca se  

m an a ge m e n t an d  th e  d ev e lo p m en t o f  in d iv id u a lized  c a ree r p la n s  (w ith  o p tio n s  su ch  a s  jo b  

sh ad o w in g  a n d  in te rn sh ip )  b e  b e tte r in co rp o ra te d  in to  th e ir su p p o rt p ro v is io n , an d  if  so , h o w ?  

• W h a t d o  s tu d e n ts  p e rce iv e  to  b e  th e  ch a rac te ris tic s  o f  p ro m is in g  ed u ca tio n a l su p p o rt 

p ro v is io n ?   W h a t te c h n o lo g ie s  d o  th e y  p e rce iv e  a s  v a lu ab le  an d  u tiliz e?   H o w  d o  th e se  

s tu d e n ts ’ ty p es  an d  lev e ls  o f  d isab ili ty  co rre la te  to  th e ir p e rce p tio n s  a n d  rep o rte d  sa tis fac tio n ?   

H o w  can  s tu d e n t ex p e rtise  in  th is  a rea  b e  b e tte r u sed  to  gu id e  c u rre n t an d  fu tu re  ad v an ces  in  

tra n s itio n  su p p o rt?  

 

4. Postsecondary Educational Supports 

• W h a t a re  th e  p o lic y  an d  fu n d in g  d iffe ren c es  re g a rd in g  su p p o rt p ro v is io n  in  sec o n d a ry  sc h o o l 

an d  p o s tsec o n d a ry  se ttin g s , an d  th e  im p ac t o f  su c h  p o lic ie s  u p o n  s tu d en t p a r tic ip a tio n  an d  

p ro g ra m  co m p le tio n  in  p o s tseco n d a ry  p ro g ram s?  
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•  H o w  d o  s tu d e n ts  w ith  d is ab ilitie s  ad ju s t w h en  th e y  tran s itio n  fro m  th e  sec o n d a ry  sch o o l 

m an d a te s  o f  th e  In d iv id u a ls  w ith  D isa b ility  E d u c a tio n  A c t (ID E A ) to  th e  w o rld  o f  

p o s tse co n d a ry  ed u ca tio n ?  H o w  can  fed e ra l fu n d in g  m an d a ted  b y  ID E A  b e  u til ized  b e tte r to  

su p p o rt s tu d en ts  w ith  d isa b ilitie s  in  p o s tsec o n d a ry  e d u ca tio n ?  

• T o  w h a t ex ten t is  th e  req u ire m en t th a t a  p e rso n  d isc lo se  h is  o r h e r d isa b ility  in  o rd e r to  o b ta in  

ed u ca tio n a l a cco m m o d a tio n s  an d  su p p o rts  a  d e te rren t to  su ccess  in  ed u ca tio n  a n d  su b se q u e n t 

em p lo y m en t?  

• W h ich  tran s itio n  p ro g ra m s , o r p a r ts  o f  p ro g ra m s, gen e ra lize  ac ro ss  ed u ca tio n a l s ite s  (u rb an  o r 

ru ra l, seco n d a ry  o r p o s tse c o n d a ry  e d u ca tio n )?   H o w  can  su c h  p ro g ra m s b e  ad ju s ted  to  f it 

u n iq u e  e n v iro n m e n ts  an d  su p p o rt yo u th s  w ith  d isab ili tie s  in  a n  in d iv id u a lize d  m an n e r, ra th e r 

th an  th ro u gh  sp ec ia l p ro g ram  fo rm a ts  u p o n  lab e ls  o f  d isab ility  ty p es  an d  lev e ls?  

• H o w  can  th e  tran s itio n  co n ce rn s  o f  s tu d e n ts  in  b o th  g en e ra l an d  sp ec ia l ed u ca tio n  b e  fu rth e r 

ad d re ssed  w ith  a  g rea te r d e g ree  o f  in te g ra tio n ?   C an  it b e  sh o w n  th a t su c h  an  in te g ra te d  e ffo rt 

(in c lu d in g  c o lla b o ra tio n  a m o n gs t v o c a tio n a l, sp ec ia l ed u ca tio n , gen e ra l ed u c a tio n  an d  ca re e r-

re la ted  p e rso n n e l) w o u ld  b en e fit s tu d e n ts  w ith  d isa b ilitie s  tra n s itio n in g  in to  p o s tseco n d a ry  

ed u ca tio n  an d  e m p lo y m e n t?  

 

5. Longitudinal Studies and Related Questions 

• W h a t w o u ld  b e  th e  v a lu e  o f  an  o rga n ize d  an d  syn th es ized  d a tab ase  co n ce rn in g  th e  seco n d a ry  

sch o o l p rep a ra tio n  o f  yo u th  w ith  d isab ili tie s  fo r p a r tic ip a tio n  in  p o s tse co n d a ry  ed u ca tio n ?   

W h a t d o  w e  ex p ec t th is  in fo rm a tio n  w ill b e  u sed  to  d o , an d  w h o  d o  w e  h o p e  w ill d o  it?  

• In  s tu d y in g  d iv e rse  g ro u p s  w h o se  c h ild ren  ex h ib it lo w er ra te s  o f  seco n d a ry  a n d  p o s tsec o n d a ry  

ed u ca tio n a l su ccess , c an  it  b e  d e te rm in ed  w h ic h  a ttrib u te s  (b e lie fs , b eh a v io rs ) th e y  p o sse ss  
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w h ich  co u ld  b e  u til ized  to  in c rea se  p o s itiv e  o u tc o m es?   O n ce  id en tif ied , co u ld  sp ec if ic a lly  

id en tif ie d  a ttrib u te s  b e  ge n e ra lized  a n d  d ev e lo p ed  in to  s tra te g ie s  fo r b ro ad  u se  b y  su p p o rt 

se rv ice  a ge n c ie s  a n d  sch o o ls  to  e n su re  b e tte r o u tco m es  fo r th e se  y o u th s?  

• W h ich  ty p es  o f  seco n d a ry  sch o o ls  re p o rtin g  im p ro v e d  p o s ts eco n d a ry  o u tc o m es  fo r s tu d en ts  

w ith  d isa b ilit ie s  h a v e  ach iev ed  th e ir su ccess  th ro u g h  sch o o l-w id e  ch a n ges  in  p ed a g o g y , 

p h ilo so p h y , an d /o r in te g ra tio n  o f  gen e ra l an d  sp ec ia l ed u ca tio n  p ro g ra m s?  H o w  can  

fu n d a m e n ta l c h an g e  b e  ac h iev ed , o r a t le a s t in itia ted , w ith in  cu rren t ty p ica l sch o o l s tru c tu re s?    

• H o w  h av e  ch an g es  in  d isa b ilitie s  law  e ffec te d  ch an g es  in  p u b lic  p e rcep tio n s  to  p o s tsc h o o l 

ad ju s tm en t o f  yo u th  w ith  d isab ilit ie s?   H o w  can  p o s itiv e  ch a n g es  b e  cap ita lize d  o n  fu r th e r to  

en co u ra g e  w id e r acce p ta n ce  o f  in c lu s iv e  th in k in g  fo r p eo p le  w ith  an d  w ith o u t d isab ilitie s?   

C an  cu rren t law s  b e  cap ita lized  o n  fu rth e r to  ad v an ce  th e  p o s itiv e  ev o lu tio n  o f  su ch  th in k in g?  

 

Summary 

A wealth of opportunity for meaningful research-to-practice advances in the area of 

postschool outcomes for youth with disabilities exists at the fingertips of researchers, policy 

makers, practitioners and educators.  It is found in the vast array of literature, as well as the 

documentation of federally funded demonstration projects, which has been generated over the 

last decade and was reviewed in this paper.  In order to actualize improvements to postsecondary 

education and employment outcomes for such youth through analysis, organization and 

dissemination of this knowledge base, we must link specific practices to validated outcomes.   

The writers of this paper examined four areas of significance as determined by the U.S. 

Department of Education: (1) efforts at dropout prevention and intervention, (2) improving 

academic results for students with disabilities, (3) secondary school transition practices, and (4) 
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provision of postsecondary educational supports.  As a result of this study, numerous 

recommendations for further research were generated, the most pertinent calling for action which 

will: (1) provide a comprehensive database of the best and most promising practices to enable all 

stakeholders to generalize practices, without sacrificing the goals of individualized education as 

mandated in IDEA; (2) explore and advance the principles self-determination and self-advocacy; 

and (3) ameliorate public perceptions and the underlying fundamental beliefs which drive school 

systems to success.  Inherent in our recommendations is the belief that researchers themselves 

must approach this work from a strength-based standpoint, which is to say, we must strive for 

change that is not based on “fixing” what is wrong, but extending the scope of what is right. 
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