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Introduction

Welcome to the proceedings document for the Second Summit: Preparation for and Support of
Youth with Cognitive Disabilities in Postsecondary Education. The Second Summit was held in
Boston, Massachusetts at the Institute for Community Inclusion. It was a gathering of people inter-
ested in supporting youth with significant cognitive disabilities in postsecondary education. Partici-
pants included consumers, family members, professionals, and policy makers. The Second Summit
of the Coalition for the Support of individuals with Significant Disabilities in Postsecondary Educa-
tion, was sponsored by the Administration on Developmental Disabilities (ADD), the National
Center for the Study of Postsecondary Education Supports (NCSPES), University of Hawai‘i at
Manoa, the National Center on Secondary Education and Transition (NCSET), University of Minne-
sota, the Institute for Community Inclusion (1Cl), the University of Massachusetts at Boston, and
TASH.

The purpose of the Second Summit was to increase the awareness and understanding of sup-
ports and services for students with significant cognitive disabilities in postsecondary education. The
intended goal was for participants to learn how to access and best use the provisionsin place. The
focuses were three: first, the students and what college attendance means to them; second, the pro-
fessors and what they have done to assist the studentsin being successful; and finally, the families
and their hopes and goals for their student in postsecondary education.

For transition-aged youth with significant disabilities, the need exists to gain access to
postsecondary educational opportunities. Only six percent of people with significant disabilities have
graduated from college (Swenson & Richardson, 2000). Less than eight percent of individuals with
severe disabilities experience independence in employment, post school pursuits, social interaction,
or residential living (Wagner, 1993). Students with more significant disabilities are not typically
recruited by colleges and do not enroll in postsecondary education (U. S. Department of Education,
1999).

Currently, there is movement to ameliorate this situation. People are wondering now students
with significant cognitive disabilities can fully participate in postsecondary education. More and
more, individuals with significant disabilities are enrolling in colleges across the nation. Supports are
occurring for these students in many creative ways. Thisis adynamic time for those interested in
supporting students with significant cognitive disabilities in postsecondary education.

TeresaWhelley, Ed.D.
Coalition for the Support of Individuals with Significant Disabilities in Postsecondary Education
Assistant Professor, University of Hawai‘i at Manoa



For more information on the National Center for the Study of Postsecondary Educational Supports
(NCSPEYS) please contact Juana Tabali-Weir, telephone (808) 956-3975 or at juana@hawaii.edu

For more information on the National Center of Secondary Education and Transition (NCSET)
please contact Velina Sugiyama at (808) 956-5688 or at Velina@hawaii.edu
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Postsecondary Education and Persons with Cognitive
Disabilities

Robert A. Sodden, Ph.D., Director & Professor, Center on Disability Sudies (CDS) & National
Center for the Sudy of Postsecondary Educational Supports (NCSPES), at the University of Hawaii
at Manoa.

I ntroduction

Over the past few years, family members of youth with significant cognitive disabilities have
expressed an interest in their young adults participating in arange of postsecondary education activi-
ties. These family members and afew professionals have worked together to develop and experi-
ment with arange of postsecondary education opportunities. These efforts originally received
support from family member foundations or trusts, small amounts of federal demonstration funding,
and/or the actions of afew supportive persons on postsecondary education campuses. These oppor-
tunities have taken different forms depending on the interests and knowledge of those persons
involved. Hart (2002) summarized the different opportunities as follows:

» Substantially separate program. These programs are often referred to as "life skills'/transi-
tion programs and are based on a college campus. Students who attend these programs do
not have interaction with the typical student body nor do they take any standard college
courses. The curriculum is primarily focused on "life skills*, community-based instruction,
and rotation through alimited number of employment slots (e.g., maintenance, food prepara-
tion, filing) to gain experience.

* Mixed program. Substantially separate "life skills'/transition programs housed on the campus
of acollege. Students may have some interaction with the typical student body (e.g., cafete-
ria, sport events) and may take a college course but typically the curriculum is primarily
focused on "life skills', community-based instruction, and rotation through alimit number of
employment dlots (e.g., maintenance, food preparation, filing) to gain experience.

* Individual support model. Students are provided individualized services and supports (e.g.,
educational coach, assistive technology) that are needed to ensure access, participation, and
progress in college courses, certificate programs, internships, and degree programs. All
services are student centered and based on student choices and preferences.

During the summer of 2000, the National Center for the Study of Postsecondary Educational
Supports (NCSPES) brought together a number of family members, youth with cognitive disabilities,
and professionals, all interested in exploring and furthering opportunities in postsecondary educa-
tion. This gathering or the First Summit of the Coalition for Postsecondary Education & Youth with
Cognitive Disabilities was held in Portland, Oregon, aligned with the National Conference of the
Association of Higher Education & Disability (AHEAD). Following the First Summit, numerous



meetings were held around the country with family members, youth with cognitive disabilities, and
interested professionalsto further share opportunities and plan anational agenda (TASH, 2001; Pac Rim,
2002). These meetings generated aground swell of interest in postsecondary education opportunities for
youth with significant cognitive disabilities. During the past year, nationa interest was further peaked
with new interest supported by federal agenciesin education and labor. During the Summer of 2002,
NIDRR inthe US Department of Education supported a National Summit on Postsecondary Education
and Employment Opportunitiesfor Youth with Disabilities at the Nationa Press Club in Washington DC
(Nationa Summit Proceedings, 2002 — paper & CD formats). The Nationa Summit contained afocus on
youth with significant cognitive disabilities. During the fall of 2002, the Office of Disability Employment
Policy (ODEP) in the US Department of Labor sponsored a small working Roundtable to further explore
means to support such opportunities. 1n December 2002, aligned with the TASH Conference in Boston,
the Nationa Codition held it's Second Summit with sponsorship by the Administration on Developmen-
tal Disabilities (ADD) and the Office of Specia Education Programs (OSEP), with anumber of family
members, youth with cognitive disabilities, and interested supportersin attendance. The Second Summit
shared the success experiences of anumber of youth with cognitive disabilities in postsecondary educa
tion settings, along with a series of papers that have been devel oped supporting this emerging field of
study (Summit Curriculum, 2002). The Second Summit aso yielded this proceedings document of the
presentations and discussions as well as anumber of productsto be shared with family members and
othersinterested in supporting thiswork.

Observations

In following the devel opment of opportunitiesin postsecondary education for youth with
cognitive disabilities, it is apparent that many of these efforts are guided by parents, family support-
ers, and others involved with programs for children with cognitive disabilitiesin secondary educa-
tion settings. Other program models reflect service structures applied with adults with cognitive
disabilitiesin community living and sheltered or supported employment program models. Most of
theinvolved persons are familiar with and have been impacted by program and service delivery
models as developed under the Individuals with Disabilities Education Act (IDEA). Such program
models often reflect the following characteristics:

» Consist of aprogram of services, involving arange of specialized personnel (special educa-
tion teachers), which may take place in self-contained settings, with learning and perfor-
mance expectations which are different from similar age peers,

» Supported by separate and specialized funding streams, which are aligned with disability
focused federal policy, regulations, and mandated activities;

» Effortsto use specialized funding streams to undo segregated programs with the development
of moreinclusive educationa program models and settings, reflecting the context of general
education as experienced by other children.



As postsecondary educational opportunities have evolved, few persons reflecting the environ-
ment and context of postsecondary education have been involved in such efforts. Personnel making
decisions within postsecondary education settings, including administrators, instructors, and support
personnel or those who determine funding, policies, and procedures for postsecondary educational
supports have not been involved or shown significant interest in the effort. Thislack of involvement
is characterized as follows:

» Effortsto develop postsecondary education opportunities for youth with cognitive disabilities
often reflect the service types and program models as implemented in secondary education;

» Rather than seeking to access accommodation and support options found in typical
postsecondary education settings efforts are put forth to design programs which continue the
types and levels of service found in lower education;

» Personsinvolved often seek the most restrictive model of support first rather than working
with postsecondary education personnel to maximize universal access and support options
first.

Suggestions for Moving Forward

Asyouth with cognitive disabilities and their family members continue to develop an ex-
panded "sense of opportunity” and the "expectations” necessary to access and participatein
postsecondary education and other life-long learning, it will be important for them to fit within the
context of these environments, rather than focus upon separate funding and programming models.
For thisto occur family members and youth with cognitive disabilities need to approach
postsecondary education and life-long learning opportunities similar to the way all persons approach
these opportunities, as follows:

* Approach postsecondary education and other post-school roles with an "added value" per-
spective, rather than an approach focused upon asking for added services — persons with
cognitive disabilities bring difference and diversity to postsecondary education settings,
which isvalued by many postsecondary institutions.

» Initia thinking about opportunity for access and participation within postsecondary education
should focus upon areas of universal accommodation and support that occur and could be
developed within the context of such settings,

» Support needs beyond those "universal” to the context of postsecondary education, should be
explored with those persons supporting the needs of al diverse students on campus,

e Support and service needs beyond generic providers on campus should be explored with
both disability support and service providers in postsecondary education and related commu-
nity agencies;



* Incases when significant and targeted services and supports are required for a student to
experience the opportunity for access and participation in postsecondary education, then
special funding sources and additional persons should organize to build a " supplemental”
support package for the young person with cognitive disabilities.
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Second Summit of the

Coalition for the Support of Individuals with Significant

Morning
9:30 am

10:00

10:15

Disabilities in Postsecondary Education Agenda

Coffee, Rolls & Registration

Welcome & Opening Remarks:
William Kiernan—Director, Institute for Community Inclusion (ICl) & RRTC on
Vocational Rehabilitation Systems, University of Massachusetts-Boston

Robert Stodden—Director, Center on Disability Studies (CDS) &
National Center for the Study of Postsecondary Educational Supports (NCSPES),
RRTC on Postsecondary Educational Supports, University of Hawai'i at Manoa

Introduction of Facilitator and Reactors—Coalition Members
Carol Tashie—Consultant—Facilitator

Introduction of Keynote Speaker
Robert Stodden—Director of the National Center for the Study of Postsecondary
Educational Supports, University of Hawai'i

"The Issues of Students with Significant Cognitive Disabilities and Postsecondary Education”

11:00

11:15

Pat M orrissey—Commissioner

United States Department of Health & Human Services
Administration for Children & Families
Administration on Developmental Disabilities

Introduction of Guest Speaker
William Kier nan—Director, Institute for Community Inclusion (1Cl),
University of Massachusetts-Boston

Stephanie L ee—Director, Office of Special Education Programs (OSEP),
United States Department of Education

Student Panel
Mary K ate Amantea—Quinsgamond Community College, Worchester, M assachusetts

Kathy Ordway—New Hampshire Technical College at Manchester,
Manchester, New Hampshire

Cassilly Woll—Kapi olani Community College, Honolulu, Hawai'i

Peyton Goddar d—Caollege Graduate, San Diego, California



12:15 pm

12:25

Afternoon
1:20

2:20

2:30

3:00

4:00

4:20

4:50

10

Reactors to Student Panel
Ramona Sullivan—Quinsigamond Community College, Worchester, Massachusetts

Lunch and Discussion Groups of Student Panel

Instructors/Administrators Panel
M ar sha Gar stka—Quinsigamond Community College, Worchester, Massachusetts

Terri Rodriguez—Quinsigamond Community College, Worcester, M assachusetts
[rvin Clark—Community College of Baltimore County, Baltimore, Maryland

Reactors to Instructors/Administrators Panel
Bob Johnson—Kapi olani Community College, Honolulu, Hawai'i

Discussion Groups of Instructors/Administrators Panel

Family Members Panel
David & Josie Woll—Hawai i

Rich Robinson—M assachusetts
Liz Healey—Pennsylvania

Beth Dixon—New Hampshire
Judy M cM anus— Massachusetts

Reactor to Family Members Panel
Candee Basford— Ohio

Discussion groups of Family Members Panel

Facilitator Report



Key Policy Recommendation from the Second Summit

Disability legislation has enacted special paths for students with disabilities. This has meant
special places, separate monies, and specific procedures. This separateness has been most significant
for students with significant cognitive disabilities. Recent federal |egislation has begun to shift the
focus to more generic and consumer friendly educational supports and services, yet obstacles remain.
One way to foster the full participation of students with intellectual disabilitiesin programs of the
Higher Education Act isto render the Gear Up Project fully accessible to all students with
disabilities, including students with significant cognitive disabilities.

Students with significant cognitive disabilities often do not pass the standardized testing in their
state and therefore do not earn a high school diploma. There is aneed to study the impact of the "no
graduation™ from secondary school practice upon the participation of youth with significant cognitive
disabilities in postsecondary education. It is known that students with significant cognitive
disabilities without high school diplomas are not eligibility for federal loans and other student
benefits. Solutions need to be generated supporting the full participation of such youth in typical
postsecondary education opportunities using generic, community, and postsecondary resources.
Waivers to obstacles in funding and postsecondary benefits may need to be fostered with the Higher
Education Act. Moreover, students with significant cognitive disabilities often do not pass entrance
exams to colleges and universities. There is a need to study the purpose of these exams and to
determine their effectivenessin the college to career path of students with significant cognitive
disabilities.

It ismore difficult for students with significant cognitive disabilities to coordinate their supports
and service than for typical students. Furthermore, the supports and services for students with
significant disabilities tend to be more complex than supports for other students. Family support
should be evolving as the postsecondary education student becomes an adult, often decreasing
support to the individual. Demonstrations of intensive support coordination models, such as those
that foster partnerships, conduct resource mapping and facilitate the alignment of supports and
services, and maximize existing generic and disability supports, are recommended to assist in the
retention of students with significant cognitive disabilities in postsecondary education.

Thereisacritical need to evaluate the results of opportunities now in existence for students
with significant cognitive disabilitiesin postsecondary education. Model Demonstration projects
should be awarded to those institutions that examine these outcomes and impacts.

11



Keynote Speakers Main Points

Pat Morrissey, Ph.D., Commissioner

Administration on Developmental Disabilities
Administration for Children & Families

United States Department of Health & Human Services

What isthe issue?
o 22% of Individuals with disabilities of working age are employed.

* Thereisasignificant income gap between those with and without disabilities.
* Youth with disabilities are twice as likely to drop out of school as their non-disabled peers.

e |Individuals with disabilities are involved in their communities and have less accessible
transportation.

Why thisisan issue:
» Disahility legidlation fostered special paths for people with disabilities; separate monies,
special places and special treatment.
» Generic human service and education have not been held accountable.

* Youth with disabilities are not well prepared for Postsecondary education, either education-
ally or socially with agood self esteem and good role models.

* Full inclusion isthe best preparation for College — both curricular and extracurricular.

Recommendations for Research, Technical Assistance, Training and Information Dissemination
»  Shift the focus on the whole individual or family.

» Train personnel on Service Coordination and integration.
» Disseminate the results of interventions and research.
» Have broad information dissemination on benefits, incentives and assistive technologies

available.

Policy status and recommendation:
* Thereisaneed for effective use of enabling legislation.

» Thereisaneed for adequate coordination of supports and services on al levels and a need to
make service integration the standard practice involving youth with disabilities, their families
and providers.

* Promising practices need to be replicated.

12



* Thereisacommitment from the leadership and business communities to support the entrance
of youth with disabilities into employment.

» Accountability isdriving curriculum decision and teacher behavior in secondary education.
» Demographics are requiring universal design in classrooms;
* Thereisaneed to apply universal design to teaching and learning to effect access to the

environment, active engagement of the student, autonomy with control and choice, and
preparation for transition to adult life.

. Stephanie L ee, Director
. | Office of Special Education Programs
' U.S. Department of Education

.}.

What isthe issue?
* Thereisalack of understanding of the partnership that needs to function between youth with
disabilities, disability support personnel, instructors and other supporters within
postsecondary education.

* Thereisaneed to explorethe role of self-determination and the use of universal design
principlesin the preparation for and participation of youth with disabilities in postsecondary
education and subsequent employment.

* Students need to be involved in the development of their IEP's.

Why thisisan issue:
* ldentify barriers within the Higher Education Act, IDEA and the Rehabilitation Act.
» Documentation of disabilities acts as a barrier.

e Students need access to the general education curriculum.

Recommendations for Research, Technical Assistance, Training and Information Dissemination
» Therole of vocational education and technical training within the movement to elevate
performance of all youth academic standards needs to be discussed and clarified to benefit a
range of youth with disabilities.

» Usetheword “opportunities’ rather than “programs’ when speaking of ways that youth with
significant disabilities participate in postsecondary education.

* Need to study the process of disability documentation required in postsecondary education
and reasons why assessment data and evaluations used in secondary school are not used.

13



Thereisacritical need to evaluate the results (what are the outcomes) and impact (improved
quality of post-school life) of opportunities now in existence for youth with significant
disabilitiesin postsecondary education.

Policy status and recommendation:

14

Postsecondary Education needs to be placed into the transition service language of IDEA asa
recommended post-school option for youth with disabilities.

It isimportant to be careful about setting up postsecondary education programs that perpetu-
ate separateness -The Road to Hell is Paved with Good Intentions.

Postsecondary Education for youth with disabilities needs to also be reinforced in the reau-
thorization of the Rehabilitation Act and the Higher Education Act.

Thereisaneed to study the impact of the “no graduation” from secondary school practice
upon the participation of youth with significant disabilities in postsecondary education
(eligibility for federal loans and other student benefits) and generate solutions supporting the
full participation of such youth in typical postsecondary education opportunities.

There is aneed to establish minimum standards, nationally, for the provision of disability
services and supports to youth with disabilities.




Family Members’ Main Points

Since the ARC movement and the March of Dimes of the 1950’s, families have been instrumen-
tal in developing and implementing supports and services for people with significant cognitive
disabilities. In the development of postsecondary education for students with significant cognitive
disabilities, parents are leaders in identifying postsecondary institutions, developing services, and
often providing supports for their youth with disabilities in postsecondary education. However,
parents of students with significant cognitive disabilities need support themselves to become the
encouragers of the student and to launch their adult children in the world (Suzel & Keenan, 1981,
Whelley, 1990; Whelley & Graf, 2002). Following isasampling of parents comments, concerns,
and queries:

* A student’sthirst for learning...is never beginning or ending.
» Collegeisaprocess.

» Another thing that has to dramatically change...is the method of facilitating students’ learn-
ing. Itishighly unusual for instructional techniques to be significantly adapted...

» Thereisin our area some organized systems.... keeping their entitlement and going on. That
is different than a high school setting up atransition class.

* Onefamily planned with high school friends and college friends for their daughters's college
education.

» | think [benefits and services] should extend beyond community college. | know we arein an
age of accountability....but I don’t want to limit it to the outcomes of college.

»  Schools need to conceptually understand the fact of being on a college campus...but segre-
gated. Therearealot of school districts (that) realize they can fill up dorm space and classes,
but there is a de facto segregation, still.

* Do you see that people in the autism spectrum are becoming more and more segregated?

* Wewant our daughter to have an ordinary life. Collegeis part of the ordinary
experience. We did not want a“program” for her. There are more opportunitiesin college for
students to be with other people her age, doing things she enjoys and are interesting to build
relationships.

» We believe that we can influence other professionals as we have been
influenced by getting to know and love a person with adisability. Influence occurs through
personal relationships. The student’s presence and participation on campus hold reciprocal
benefitsfor students and staff . Thisresultsin changed assumptions for the student’s future.

* Wearguethat IDEA has never been fully funded...and at the college level (where IDEA

15



ceases to apply) thereis amost no funding....there are the TRIO projects that do some
funding, but that is all.

| found that when my daughter got financial aid...that took care of tuition alone. There needs
to befinancia aid to cover abroad array of services.

We have afamily vendor supporting us. Thefirst one just wasn't equipped...in California, if
you choose not to go to aday program but go to college, you can get some help. But some-
times you have to sacrifice...

| don’t know if | want to expand IDEA upward.
All the laws in the world do not put out the welcome mat. It's hard and one by one.

Accommodations improve over time — Student Support Systems at my daughter’s college
have increased their array of services as they’ ve acquired experience with people with dis-
abilities

We are not simply interested in this for our own kids but want our schools, our communities
to be transformed because of the presence of people with disabilities.

Other Stakeholders Main Points

Preparation for Postsecondary Education

Participants of the Second Summit had a wide range of discussions on the supports being

provided to students with significant disabilitiesin postsecondary education. These reflected their
roles of student, family member, administrator, or researcher. Many of the main points raised fell into
the categories of preparation, accommodations, and supports identified by Stodden (2002).
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Students have accomplished much more than anyone thought they ever would, revealing how
low expectations of students with disabilities (have been).

There is no program (in postsecondary education) where they put students with disabilities;
they arein theregular classrooms.

The way in which SPED services are delivered in high schools needs to change; it does not
empower students! Students don’t want to be in Specia Ed- you want to get out of there.

Individuals need to have the opportunity to participate in integrated education. In segregated
environments behavioral issues become prevalent as academic challenges are not present.
Students learn to relay on these supports. This reliance does not transfer to post school life.

There needs to be more opportunity to practice self advocacy. Studentsin high school and
middle school need more responsibility.

Students need to run their own IEP's and exit secondary school knowing their accommoda-
tions.



Transition plans need to be begun earlier and must include college preparation courses.

Parents, students and members of their networks need to advocate for support of
postsecondary education for students with significant cognitive disabilities — proponents are
still considered absurd. The expectations of all, especially teachers and faculty, must be
considered.

Students need to be taking academic classes rather than life skills classes to better prepare for
college level courses.

Schools must provide mentoring and service learning options.
Schools must redefine success.

Schools must increase flexibility in method of examining students isimportant.

Supports and Accommodation in Postsecondary Education

Accommaodations need to be tailored to al students, with avariety offered.

Support from the community is critical.

Supports need not to be so prescriptive.

Supports need to be provided in a number of ways and be individualized not programmatic.

Avoid “tons and tons’ of support; superfluous supports make the switch to postsecondary
education that much more jarring.

Technology accommodations are important.

Universal design benefits everyone, not just students with disabilities, or just one personin
the class.

If one looks at disability as diversity, universal design should be natural.

Promote a culture that encourages respect, diversity and acceptance; students need to be
themselves, be respected, be equal

Provisions need to be in place to enable students with disabilities to network with each other.

The Office of Disability Support Services (DSS) must issue information to support the need
for fewer classes required for the student to be considered full time and therefore remain
covered by insurance.

The documentation of incoming studentsis anissue. At the beginning of each semester, each
student should be required to distribute accommodations packet to professors.

Students should have a key contact person at each college.

17



Professors should be helped to not be afraid of working with students with significant dis-
abilities.

Teachers should be reassured that they may just do their jobs regardless of a presence of a
disability. They are trying to teach al of their students as best they can.

There needsto be flexibility on the part of the administration, which should be modeled to
the faculty.

Colleges need to take ownership of it (providing supports to students with significant cogni-
tive disabilities).

We think we can drive change with policy, from alegal standpoint. We are, however, cautious
about how we proceed.

Students should work with VR or MR support offices to pick up cost of tuition.

Whether a student is pursuing a degree or not, isimportant because matriculation status
factorsinto the receipt of financia aid, among other benefits.

A student believesthat it isimportant to go to college so to make better decissions and to be
more independent.

Whatever students are able to do in postsecondary education segues into the vocational
aspects of their lives.

There are more barriers to participation than necessarily presented.

Access to pubic transportation services is good in town, but difficult for thosein more rural
areas.

College was hard but I'm very impressed by my college.

Colleges, families, and especially students must always bear in mind: successin
postsecondary education |S POSSIBLE.

Changes in instructional methods to better support students

with significant disabilities in postsecondary education
Some of the issues raised by the participants at the Second Summit are specific to students with

significant disabilities. They fal in the areas of refinement of instructional methods and administra-
tive procedures. Recommendations are as follows:

18

Expand peer mediated supports for all students.
Expand the use of universal learning strategies.
Encourage pursuit of extra-curricular scholarly activities.

Encourage the training of professors to enhance the knowledge of different learning styles
and the diverse array of learning/instructional strategies.



» Evaluate accessibility of teacher office hours.
» Evauate availability of tape recorders and al assistive technology.

» Utilize small group interaction/instruction in place of / and supplement to large group interac-
tion/instruction.

e Utilize internships.

More effective postsecondary administrative
procedures in support of students with significant
disabilities
* Supply an array of accommodations.

» Facilitate documentation requirements and provide services temporarily until documentation
is updated.

» Develop an alternative to a stereotypical bachelor’s degree for students with disabilities.
* Provide smaller classes, not huge lecture halls.

* Incorporate some elements of universal design into instructor evaluations.

» Vaueinstructional excellence.

* Promote auditing as an option. This could demonstrate capability.

 Provide proper supports so that everyone can benefit from postsecondary education.

Some practices that have been successful
* Professors' offer of accommodations to studentsincluded in their syllabi.

» Student ability to self- identify and discuss their support needs.
* Professors and students negotiating with one another about the accommodations.

» Professors empathy toward the unique needs of students with significant disabilities. An
informed and caring professor can make all the difference.

Policies to better support students with significant disabilities in

postsecondary education
» Create the same entrance requirements, placement, and financial aid asfor typical students.

» Create mechanisms for access to postsecondary education and financial aid for students who
have exited high school without a diploma due to the recent advent of high stakes testing.

19
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Create documentation of disability that is consistent and uniform across systems and colleges.

The more inclusive approach has no funding stream as the program approach was sustained
by a separate funding stream. Financial aid needs to be available to address the expenses of
postsecondary education for students with significant disabilities.

Create aloan fund to support students with significant disabilities. Thereisamodel in New
Hampshire.

Point out the financial benefit to colleges to educate students with disabilities.
Open scholarships that have differing criteria.

Use Pass plans, SSI incentives, tuition waivers,

Support the participation of Vocational Rehabilitation in higher education.
Create more options to degrees.

Since students with disabilities take longer to complete college, broaden the image of the
typical college student beyond the ages of 18-21.

Use a 504 pamphlet that outlines the accommodations for postsecondary education.

Institute residential choices and supports assist in the formation of friendshipsin community
college.

Build a career path into the postsecondary education experience.




Sponsors of the Second Summit
Primary Sponsors

Administration on Developmental Disabilities United States Department of Health and Human
Services

The Administration on Developmental Disabilities (ADD) isthe national oversight organization
for the state University Centers on Excellence, The Developmental Disability Councils and the
Protection and Advocacy. Through the state programs and their federal activities, ADD affects both
state and federal policy initiatives and program devel opment.

Coalition for the Support of Individuals with Significant Disabilities
The Coadlition is a new voluntary organization with a mission to increase opportunities for
students with significant disabilities to attend postsecondary education with their peers.

National Center for the Study of Postsecondary Educational Supports (NCSPES), University
of Hawaii at Manoa

The mission of the National Center isthat postsecondary educational programs of the future
will foster high expectation, build self-confidence and devel op an understanding of the strength and
needs of all students. The goal of the National Center isto improve access, participation and perfor-
mance of persons with disabilitiesin postsecondary programs, and improve the placement of such
students as successful members of the labor force.

National I nstitute on Disability Research and Rehabilitation (NIDRR), United States
Department of Education

The National Institute on Disability Research and Rehabilitation, United States Department of
Education (NIDRR) is aleader in sponsoring research. NIDRR is one of three components of the
Office of Specia Education and Rehabilitative Service (OSERS) at the U.S. Department of Educa-
tion. NIDRR operates in concert with the Rehabilitation Service Administration (RSA) and the
Office of Special Education Programs (OSEP). It isthe mission of NIDRR to generate, disseminate
and promote new knowledge to improve the options available to disabled persons. The ultimate goal
isto allow these individuals to perform their regular activitiesin the community and to bolster
society’s ability to provide full opportunities and appropriate supports for its disabled citizens.

Supporters
TASH supports the inclusion and full participation of children and adults with disabilitiesin all
aspects of their communities and all aspects of life as determined by personalized vision of quality of

life. TASH isan international advocacy association of people with disabilities, their family mem-
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bers, other advocates and people who work in the disability field.

The Institute of Community Inclusion (1CI)

The ICl isthe University Center on Excellence at the University of Massachusetts/ Boston. It
has collaborated with the National Center on the Study of Postsecondary Educational Supports for
severa years, most recently conducting research on the outcomes of postsecondary education for
students with significant cognitive disabilities.
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Speakers Biographies

Dr. Patricia A. Morrissey isthe Commissioner of the Administration on Developmental
Disahilities, U.S. Department of Health and Human Services. Dr. Morrissey is an experienced
advocate for persons with disabilities having worked as a policy Director in the United States Senate
and the House of Representatives. She has more than 25 years of federal policy experience spanning
severa branches of government and is extremely knowledgeable and skilled in the federal policy
arena.

Stephanie L eeisthe Director of the Office of Special Education Programs, U.S. Department of
Education. Prior to that position, she served as a government affairs representative for the National
Downs Syndrome Society where she worked directly with elected officials and grassroots
organizations on policy issues relating to individual s with disabilities, From 2000 to 2002, Ms. Lee
served as amember of the Ticket to Work and Work Incentives Improvement Act Advisory Panel,
which make recommendations to the president, members of Congress and the Social Security
Commission on ways to empower individuals with disabilities to enter the workforce. Sheisalso a
parent of achild with adisability, and was highly involved and influential in the 1997 reauthorization
of the IDEA .

Dr. Robert Stodden is Director of the Center on Disability Studies, and the National Center for
the Study of Postsecondary Educational Support, and is a Professor of Special Education and
Rehabilitation at the University of Hawaii at Manoa. Over the past 25 years, Dr. Stodden has served
asaprincipa investigator/ director of more that 100 research and training projects panning the areas
of disability.

Dr. William Kieran isthe Director of the Institute for Community Inclusion, the University
Center on Excellence of Massachusetts and he is director of the RRTC on State Systems and
Employment. He has been honored with the 1999 Michael W. Muther Award, and is recognized for
hislifelong professional and personal commitment to expanding employment opportunities for
people with disabilities.

Dr. Teresa Whelley is an Assistant Professor and Research Coordinator for the National Center
for the Study of Postsecondary Educational Supports at the Center on Disability Studies, University
of Hawaii, Manoa. She has been an advocate for students with cognitive disabilities participation in
postsecondary education for over 10 years and is a founding member of the Coalition for the Support
of Individuals with Significant Disabilities in Postsecondary Education.

Debra Hart isthe Coordinator of School and Community Projects for the Institute for Community
Inclusion at the University of Massachusetts, Boston. She is an Associate for Research and
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Continuing Education in Physical Therapy, Children’s Hospital and Adjunct Associate Professor of
Physical Therapy. Ms. Hart has several years experience implementing supports for students with
significant disabilities in postsecondary education. She is a founding member of the Coalition for the
Support of Individuals with Significant Disabilitiesin Postsecondary Education.

Carol Tashieiscurrently a consultant, but was formerly an employee of the Institute on Disability,
the University Center on Excellence of New Hampshire. While at the Institute, Ms. Tashie directed a
service called “A Choicefor Everyone”, the first statewide effort in postsecondary education for
students with significant disabilities.

Ramona Sullivan is a graduate of Quinsigamond Community College and has returned for
further education.

Dr. Robert Johnson is an instructor of Speech at Kapioloni Community College, Honolulu HI.
He has supported a student with significant cognitive disabilitiesin his classes and has written and
presented on the experiences.

Candee Basford is the mother of ayoung woman who attends a community college in Ohio. She
has presented at conferences and is a frequent author on alist serve in support of people with
disabilities in postsecondary education.

Cate Welr is an accomplished graphic facilitator and expert in PATH plan leadership. Sheisan
employee of the Institute on Disability, the University Center for Excellence of New Hampshire, and
implemented a project “ A Choice for Everyone”.
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Participant Contact List

Mary Kate Amantea
Quinsigamond Community College
670 West Boylston Street
Worcester, MA 01606

Phone: (508) 853-2300

Mary Bryant

University of Nevada

Reno Research & Educational Planning Center
MS 285

Reno, NV 89557

Phone: (775) 784-4921 x2352

Fax: (775) 784-4997

E-mail: mhbryant@unr.edu

Andrew Christenson

University of Massachusetts-Boston
100 Morrissey Boulevard

Boston, MA 02125-3393

Phone: (617) 287-4351

E-mail: andrew.christenson@umb.edu

Rich Feldman

10474 LaSalle Boulevard
Huntington Woods, M1 48070
Phone: (248) 546-4870
E-mail: ruaw@aol.com

Janice Fialka

10474 LaSalle Boulevard
Huntington Woods, M1 48070
Phone: (248) 546-4870
E-mail: ruaw@aol.com

Kathleen Forbes

275 Hurlbutt Street

Wilton, CT 06897

Phone: (203) 834-0132

Fax: (203) 216-1300

E-mail: hrenen@optonline.net

Marsha Garstka

Quinsigamond Community College
670 West Boylston Street
Worcester, MA 01606

Phone: (508) 853-2300

E-mail: mgarstka@qcc.mass.edu

Dianne Goddard

972 Scott Street

San Diego, CA 92106

Phone: (619) 224-9394
E-mail: peytono@nethere.com

Pat Goddard

972 Scott Street

San Diego, CA 92106

Phone: (619) 224-9394
E-mail: peytono@nethere.com

Peyton Goddard

972 Scott Street

San Diego, CA 92106

Phone: (619) 224-9394
E-mail: peytono@nethere.com

Meg Grigal

University of Maryland

1308 Benjamin Building
College Park, MD 20742

Phone: (301) 405-6498

Fax: (301) 341-9158

E-mail: megrigal @wam.umd.edu

Elisabeth Healey

6316 Douglas Street
Pittsburgh, PA 15217
Phone: (412) 421-8214
Fax: (412) 421-5948
E-mail: healeylz@aol .com

Robert Johnson

Kapi‘olani Community College
4303 Diamond Head Road
Honolulu, HI 96816

E-mail: bjohnson@hawaii.edu

Jean Johnson

University of Hawai‘i at Manoa
Lower Campus T-L

Honolulu, HI 96822

Phone: (808) 956-2653

E-mail: jeanj@hawaii.edu
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William Kiernan

University of Massachusetts-Boston
100 Morrissey Boulevard

20 Park Plaza 13th Floor

Boston, MA 02125-3393

Phone: (617) 287-4311

Fax: (617) 287-4352

E-mail: william.Kiernan@umb.edu

Director StephanielLee

Office of Special Education Programs
400 Maryland Avenue, SW
Washington, DC 20202

Phone: (202) 205-4206

E-mail: jeremy.buzzell @ed.gov

Barbara Levitz

Westchester Medical Center

A106 Cedarwood Hall

Valhala, NY

Phone: (914) 493-1343

Fax: (914) 493-8066

E-mail: Barbara_Levitz@nymc.edu

Judy McManus

427 Lovett Street
Worcester, MA 01602
Phone: (508) 755-7436

Ruan McManus

427 Lovett Street
Worcester, MA 01602
Phone: (508) 755-7436

Commissioner Patricia Morrissey

Administration for Children and Families

200 Independence Avenue
Washington, DC 20747

Phone: (202) 690-5806

Fax: (202) 401-9507

E-mail: pmorrissey @acf.hhs.gov
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University of Massachusetts-Boston
100 Morrissey Boulevard

Boston, MA 02125-3393

Phone: (617) 287-7596

Fax: (617) 287-7727

E-mail: rachel.cohen@umb.edu

Mary Ann Orlando

216 Highland Avenue

Somerville, MA 02143

Phone: (617) 623-6195

E-mail: maryannsadvocacy @aol.com

Jenny Overeynder

University of Rochester

601 Elmwood Avenue
Rochester, NY 14642

Phone: (585) 275-7006

E-mail: Overbean@Prodigy.net

Arthur Plitt

RIPIN

44 Cooke Street

Pawtucket, RI 02860-6114

Phone: (401) 727-4144 x34

Fax: (401) 727-4040

E-mail: kingarthurarthur@yahoo.com

Howard Renensland

275 Hurlbutt Street

Wilton, CT 06897

Phone: (203) 834-0132

Fax: (203) 216-1300 cell
E-mail: hrenen@optonline.net

Richard Robison

The Federation for Children with Special Needs

1135 Tremont Street
Boston, MA 02120

Phone: (617) 236-7210
Fax: (617) 572-2094
E-mail: rrobison@fcsn.org



Amy Robison
1135 Tremont Street
Boston, MA 02120

Terri Rodriguez

Quinsigamond Community College
670 West Boylston Street
Worcester, MA 01606

Phone: (508) 854-4322

Fax: (508) 854-6943

E-mail: trodriguez@qcc.mass.edu

Nancy Roney

Aspergen Association of New England
90 Whitman Road

Waltham, MA 02453

Phone: (781) 246-9208

Fax: (781) 893-6756 eve

E-mail: nancy.roney @bbaush.com

Caren Sax

San Diego State University
3590 Camino del Rio North
San Diego, CA 92108
Phone: (619) 594-7183
E-mail: csax@mail.sdsu.edu

Robert Stodden

University of Hawai‘i at Manoa
1776 University Ave #UA 4-6
Honolulu, HI 96822

Phone: (808) 956-9199

Fax: (808) 956-5713

E-mail: stodden@cds.hawaii.edu

Ramona Sullivan

Quinsigamond Community College
670 West Boylston Street
Worcester, MA 01606

Phone: (508) 853-2300

Carol Tashie

33 Franklin Street #3
Concord, NH 03301

Phone: (603) 226-7298
E-mail: cztashie@yahoo.com

Cate Weir

Institute on Disabilities
University of New Hampshire
10 Ferry Street Al14

Concord, NH 03301

Phone: (603) 228-2084 x20
Fax: (603) 228-3270

E-mail: cweir@cisunix.unh.edu

Teresa Whelley

University of Hawai‘i at Manoa
1776 University Ave. #UA 4-6
Honolulu, HI 96822

Phone: (808) 956-5712

Fax: (808) 956-5713

E-mail: whelley@cds.hawaii.edu

Cassilly Woll

378 Mamaki Street

Honolulu, HI 96821

Phone: (808) 373-9713

Fax: (808) 377-3779

E-mail: wolljosie@hawaii.rr.com

David Woll

378 Mamaki Street

Honolulu, HI 96821

Phone: (808) 373-9713

Fax: (808) 377-3779

E-mail: wolljosie@hawaii.rr.com

Josie Woll

378 Mamaki Street
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Phone: (808) 373-9713

Fax: (808) 377-3779

E-mail: wolljosie@hawaii.rr.com

Cynthia Zafft
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Boston, MA 02125-3393

Phone: (617) 287-4347

Fax: (617) 287-7727

E-mail: cynthia.zafft@umb.edu
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